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Abstract

This study examined the long-term impacts of a Catholic high school Kairos
based retreat. Long-term impact is defined as impacts on participants present three to five
years after the retreat. This research contributed to the general body of knowledge
around retreats and retreat elements that provide long-term social, emotional, and faith
impacts. The importance of this study is the identification of specific long-term impacts,
and the specific retreat elements that contribute to the long-term impacts. These impacts
demonstrate the benefits for participants of a Kairos based retreat program, and how these
benefits contribute to the fulfillment of the mission of the institution implementing a
Kairos based retreat.
The research first consisted of an online survey and then interviews of the survey
participants. The participants were all within the case of three to five years after their
retreat experience. For the online survey, case participants either agreed or disagreed with
specific statements of impact. The online survey listed all of the retreat elements for a
Kairos based retreat and had the participants state to what degree each element
contributed to the long-term impact. The online survey included open ended questions
where participants could name impacts or elements not included in the survey. These
qualitative data were supplemented by interviews.
Overall, participants affirmed that long-term impact is present, and that the impact
is positive. The impacts involved their relationship with others and themselves.
Participants identified being more empathetic, resilient, and feeling loved and supported.
Faith impacts were also identified, as becoming closer to God, and increasing their
overall level of faith. These social, emotional, and faith impacts are the result of specific
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retreat elements such as: having the retreat for multiple days and nights away from school
and technology, letters of affirmation from family, friends, and teachers, having small
groups and reflection exercises, and having all of these retreat elements be a surprise for
the participant.
The results of this study can be used to support the implementation of Kairos
based retreat programs at Catholic institutions. The results demonstrate the long-term
positive social, emotional and faith impacts on the retreat participants.
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Chapter 1: Introduction
According to a recent Pew Research Study, the percentage of American adults
who describe themselves as “Christians” is down 12% in the last decade (Pew, 2019). For
the Catholic Church, the decade decline has been 4%. Catholics now represent only one
in five adults, or 20% of the total adult population. On the other end of the religiosity
spectrum, the percentage of adults who are not religiously affiliated at all: atheists,
agnostics, and the unaffiliated, called “nones,” have grown to 26% up from only 17% a
decade prior (Pew, 2019). The Catholic Church is taking notice of these trends. One area
that has received significant attention is both trying to understand and respond to Catholic
disaffiliation in young people. Julia Bourban reported on a 2018 study by St. Mary’s
Press and captured the challenge young people describe when they disassociate with the
Catholic Church:
Whether it's feelings of being judged by religious leaders who don't know or
understand them, or being forced by their parents to attend church, or witnessing
the sexual abuse scandal and the hypocrisy of church hierarchy, young people are
expressing a desire both to break free from organized religion and to be part of a
community. (Bourban, 2018)
The Catholic church has focused on Religious Education as one way to respond to this
issue, coming up with well-defined standards for Religious instruction and formation in
Catholic schools (Ozar, 2012). These standards, known as the National Standards and
Benchmarks for Effective Catholic Elementary and Secondary Schools (NSBECS), were
developed in 2012 through the Catholic Schools Standards Project (CSSP) and have been
widely implemented and used in Catholic education across Dioceses in the United States.
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A critical benchmark for Catholic schools is helping their students to recognize and
integrate faith into their personal and communal life (CSSP, 2021). One way that
Catholic schools do this is through having dedicated and intentional retreat programs that
serve their students at all levels.
Purpose of Retreats
Many people, at one point in their lives, have attended a retreat. Retreats are often
considered opportunities to step away from an everyday routine in order to allow for time
and space to focus on something else. This separation is foundational to the retreat
experience (Burke, 2012). The use of retreats is a common practice in a variety of
settings by a variety of institutions. Churches use them to build community and foster
spiritual and emotional development (Nelson-Johnson, 2015). Other uses of retreats
include spiritual transformation (Hoffman, 1994), combating racism (Calabrese &
Wilson, 1993), and developing leadership (Paoletti, 2016). Schools use retreats to tackle
challenging topics, provide space and time for growth in social and emotional contexts
and to foster a sense of connection to the larger community (Burke, 2012). Catholic High
Schools use retreats for faith development of young people, which can be
transformational experiences both in the short term and long-term (Luchette, 2014).
Retreats are a unique way to bring people together and support development in a variety
of areas, depending on the context and mission of the organization offering the retreat
experience.
Catholic Retreats
Catholic high schools’ mission commonly include development of faith and
spirituality. Therefore, most Catholic high schools have retreat programming designed to
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meet these ends. Because of the basis in spirituality and the fact that Catholic high
schools are engaged in faith formation, retreats are often part of the program. The
Catholic Schools Standards Project defines retreats as a “withdrawal for a period of time
from one's usual surroundings and activities to a place of solitude for meditation, selfexamination, and prayer, in order to recognize God's presence in one's life” (CSSP,
2021). Beyond the short term impacts of Catholic High School retreats providing
opportunities for students to step away from their normal life and experience, what can
we identify and understand as the long-term impacts of these experiences? Understanding
the faith, emotional, developmental, and transformational impacts of Catholic High
School retreats on the participants in order to maximize the benefit and minimize the
detriment is an important aspect for effective planning and implementation of Catholic
High School retreats.
People who plan, implement, and manage retreats in Catholic high schools have
an opportunity to witness impacts of the retreat on the participants while they are
participating in the retreat, and sometimes for months after the retreat has concluded. In
the academic and school settings, once students have graduated and moved on with their
lives, there are few opportunities, beyond individual and anecdotal interactions, for
retreat leaders to have data or feedback on any longer term impacts of the retreats over
time. Catholic high school leaders can also leverage longitudinal data to inform decisions
about funding, programming, and fidelity to fulfilling the mission of personal, social, and
faith development of the students in their school. No matter the structure of the retreat,
Catholic schools benefit from data surrounding the effectiveness of their practice.
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Kairos Retreat
Kairos retreats; three day retreat experiences based on the spiritual exercises of St.
Ignatius of Loyola, are a very common format for high school retreats across the United
States (Burke, 2012). The combination of its ecumenical faith basis, safe structure,
openness, and the uniqueness of the experience create the opportunity for growth. This
growth can be emotional, developmental, and especially spiritual for the high school
participants of a Kairos retreat. This can translate into short term positive impacts on the
general school culture even outside of the retreat format, giving students a model for
interaction that includes perspectives uniquely explored within retreats (Seichas, 2009).
This aligns with the formation goals of Catholic high schools as called for in their
mission. This study will expand the opportunity for Catholic High School leadership and
the retreat directors who implement retreats, to understand the impact of retreats on the
students they serve, giving them a more longitudinal view, after the students graduate and
move on into their next phase of life.
Significance
Success in college and life is a critical defined outcome for Catholic high schools.
In an article in the Catholic publication, Momentum, a college level Campus Minister
shared the relative difference between students who had engaged in retreats in high
school versus those who had not. The author explains that the retreat experiences move
the young people from abstraction to relevance, moving God from the classroom into the
real world (Eberle, 2005). The author talks about how the themes of the retreat come up
in the work of college campus ministry, and those who had participated previously were
in a better position to incorporate the themes at the college level because of the
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experience at the high school level (Eberle, 2005). This study seeks to explore these ideas
but from the perspective of the participants themselves after three to five years of life and
college experience has happened in between the study and their original high school
retreat experience.
The long-term efficacy of the outcomes of high school retreats, including Kairos,
is largely anecdotal and remains unclear. This is mainly because program developers are
not as familiar with evaluation protocols as they are with the development of the retreat
(Block, 2006). There are a plethora of resources available for campus ministers planning
and implementing a Kairos retreat, but there are little to no resources available to support
evaluation of the efficacy of the retreat beyond anecdotal experiences of the campus
ministers themselves, especially in the weeks and months following the retreat
experience. A key outcome of this research will be to equip Kairos retreat practitioners
with evidence, structures, and language to support their own long-term evaluation of their
efforts as they align to the overall goals and mission of the institution.
The short-term influence and impact of various Catholic high school retreat
programming on the participants during a variety of retreats is explored regularly through
self-study within accreditation and Catholic Identity assessment measures. As a part of
the National Catholic School Standards, Standard 3.2 states that “Every student is offered
timely, regular, and age appropriate opportunities to reflect on their life experiences and
faith through retreats and other spiritual experiences” (Ozar, 2012). In measuring and
evaluating schools based on this standard, the students fill out surveys linked to the
standard in order to provide evidence for the evaluation of Catholic schools. The standard
itself, and whether or not the school is meeting the standard, reflect only data gathered on
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the influence and impact during the short time the students are in high school. School
leaders use these metrics to evaluate the effectiveness of the programming both from selfreports and by utilizing standards such as the National Catholic School Standards. These
are meaningful measures for school and Church leaders as they do the work of educating
young people in the faith and advancing their value proposition to the students and
families they serve.
As explored in the literature review, studies of retreats and spiritual formation
stemming from retreats is limited mainly to conducting the research within a very close
timeframe to the retreat experience itself, or even during the retreat. The subjects’ lasting
response to the retreat and the impact over the long-term could very well define the
importance of retreat programming in Catholic high schools and lay the groundwork for
further development of follow up experiences while the participants are still at the high
school. Research that illuminates the longer term impacts of the retreat may give clues
about what to emphasize or de-emphasize within the retreat format itself. Participants in
this research study will have the opportunity to reflect on their experience three to five
years after their retreat. This may provide deeper understanding of the meaning, purpose
and certainly the impact of their retreat experience. This has the potential to impact not
only the work of the campus ministry team charged with leading the retreats, but also the
leadership and governing bodies creating the standards and evaluation methodologies
used to measure them as well as the outcomes to which they are tied.
Purpose Statement
Therefore, the purpose of this case study is to identify and describe the long-term
impacts, as defined as three to five years after the Kairos retreat experience, for
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participants who engaged in the Kairos retreat at a Catholic high school in the Pacific
Northwest.
The main question to be addressed in this research is:
Is there a long-term impact of a Kairos high school retreat on participants at a Catholic
high school in the Pacific Northwest?
Secondary questions include:
1) If there is a long-term impact, then what remaining impacts do participants
describe three to five years after their retreat experience?
2) If there is a long-term impact, then which activities, aspects, or formats on the
retreat provide the basis for the long-term impact described by the participants?
In this project, I partnered with a Catholic high school in the Pacific Northwest to
administer a survey of their graduates who participated in a Kairos retreat three to five
years earlier. The online survey consisted of brief demographic information collecting the
age, gender, religious affiliation, and religiosity of the respondent, followed by selfreports on any impacts of the retreat, based on their present day life and context. The
survey gave an opportunity for the respondents to identify a specific impact, the
experiential level of that impact as well as explored the specific activities and structures
of the retreat and if the self-reported impact is connected to any specific activity,
structure, or experience. The quantitative online survey was followed up with interviews
of the survey respondents to allowing me to qualitatively explore the themes derived
from the online survey. These two research approaches within the case study allowed me
to uncover if there were any long-term impacts of the retreat for the respondents, and
what activities from the retreat are connected to the impact.
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Summary
Because of the trend of declining religiosity of adults, and the increase in
disaffiliation of both adults and young people, the Catholic Church is looking to respond
leveraging Catholic education. Standards for Catholic identity have been developed.
These standards include the expectation that Catholic high schools offer specific faithrelated programming including retreats. Retreats are a common practice used in a variety
of settings. Retreats offer an opportunity for the participants to step away from their
normal routine and have experiences designed to meet goals and outcomes of the retreat.
In Catholic high schools, retreats are used as a way to fulfill the social, emotional and
spiritual outcomes called for in the context of the mission of Catholic education and the
standards for Catholic identity and formation. Extensive use of retreats structured like the
Kairos retreat, which is based on the spiritual exercises of St. Ignatius of Loyola, allow
for opportunities to research the social, emotional, and spiritual impacts of the retreat,
even years after participating. Through the use of surveys and interviews at a Catholic
high school in the Pacific Northwest utilizing the Kairos retreat model, this research
project explored the lasting impacts of the retreat so as to inform evaluation, planning,
and facilitation of Kairos retreats in Catholic schools. This exploration offers an order to
amplify the positive impact of retreats and their alignment to Catholic mission related
outcomes of Catholic secondary schools.
In Chapter 2, I will explore the research surrounding the use and impacts of
retreats focused on the Kairos retreat, along with the spiritual, emotional, and mental
health impacts of both retreats and religiosity in general. Chapter 3 will describe how I
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conducted my research, with Chapter 4 highlighting the results derived from the data
collection and Chapter 5 describing my conclusions based on the data.
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Chapter 2: Literature Review
Introduction
The following chapter will discuss research surrounding retreat structures, Kairos
retreats and the spiritual basis for them, and the known mental, emotional, and health
impacts of Kairos retreats along with general long-term impacts of spirituality and
religious participation. These topics provide a basis for understanding what is currently
known about retreats and the impacts experienced because of them, with the research
currently focusing on short term impacts either during or immediately after participation
on the retreat. The focus of my research was to uncover the longer term impacts, as
described by participants three to five years after their retreat experience, which will
extend the research base and fill what I identify in this chapter as a research gap in
measuring the long-term impacts of the Kairos retreat.
Retreat Structure Considerations
Block (2016), when discussing the use of retreats in Catholic high schools across
the United States, says:
The word retreat typically brings to mind the following scenario: students leaving
campus for a day or weekend and experiencing presentations, discussions, and
various activities that seek to promote the key goals of developing personal
spirituality or faith, building a community of faith, or learning to foster faith in
others. (p. 2)
This is the foundational reason most Catholic high schools include them within their
campus ministry programs. This certainly does not define all retreat experiences, as they
are as varied as the participants and programs utilizing them.

11
Research reveals the main themed basis of the structure for Catholic high school
weekend retreats is Kairos. Kairos is largely based on the Cursillo, which is described by
Nabhan-Warren (2013) as a short course on spirituality. Kairos goes by other names at
Catholic high schools in the Pacific Northwest, including Encounter, Search, and
Journey. It is important to note that after a website review of the programming for the fall
of 2021 at 10 different Catholic high schools in the Pacific Northwest, all of them offer a
retreat in a format similar to Kairos.
In order to review Catholic high school retreats and faith formation over time, it is
important to understand effective common practices used in the deployment of the
different models and what works for the various participants. High school retreat
structures and formats often remain static and tied to the historical spiritual exercises and
liturgical writings of St. Ignatius of Loyola, which is explored later in this literature
review. Retreat managers would be wise to consider their participants and the changing
dynamic of the culture over time. Heft and Davidson (2003) examined the emerging
culture of the Millennial generation as compared to the culture of the baby boomer and
Generation X. They examined the religious practices and attitudes of Millennials and the
implications for education and religious formation. They advance three ideas when
working with millennials: First, Millennials need to be religious and spiritual, meaning
that organized faith filled experiences should be rooted in Catholic Tradition. Second,
there needs to be a social network developed surrounding faith practices; and finally,
there should be high quality, well organized, and presented religious instruction. There
are similarities between these practices and those described by Shek (2012) in his review
of constructs used with youth for social and emotional learning. Shek (2012) describes
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social and emotional learning as “…the process of acquiring the skills to recognize and
manage emotions, develop caring and concern for others, make responsible decisions,
establish positive relationships, and handle challenging situations effectively” (p. 1).
Important to the research involving retreat effectiveness, Calabrese and Wilson (1993)
created an evening retreat focused on antiracism with a target audience at the middle
school level. The authors described a retreat given to middle school students that delved
into their ideas and perceptions about race. The retreat methodology included facilitated
sessions encouraging reflection about assumptions and preconceived notions about Black
and White students.
The authors concluded there were five key aspects of the retreat that led to
successful outcomes: the retreat did not try to convince the participants that their
misconceptions and stereotypes were immoral, students were encouraged to discover
each other as human beings, students understood they had been defining change as
moving others towards their position, before identifying barriers the students attended to
their own personal baggage; and finally, a culture of consensus could be built (Calabrese
& Wilson, 1993). Retreat design and implementation with respect to the culture and
population of the participants is an important consideration in understanding the longterm impacts of retreats.
Some retreats create the type of atmosphere that leads to results that transform the
experiences of people in other settings outside of the retreat. In another similar area and
exploring the effect of the inclusion of retreat programming, as related to the overall
effectiveness of a leadership course, Paoletti (2016) examined the effect of adding in a
retreat on the well-being of the participants. Paoletti (2016) completed a quantitative

13
study where well-being was measured through self-report scores on the WarwickEdinburgh Mental Well-being Scale (WEMWBS), the Satisfaction With Life Scale
(SWLS), and the Center for Epidemiologic Studies Short Depression Scale (CES‐ D 10).
The participants were volunteers aged 16 to 18 and students at Camden Catholic High
School enrolled in a leadership course. The students were separated into two groups, one
with the retreat included in the course and the other without the retreat included in the
course. Those participants who were offered a retreat experience, engaged in a retreat
consisting of three days consisting of a series of talks, large group sharing, small group
sharing, and self-reflective activities. All students enrolled in the leadership course had
statistically significant improved mental well-being (as measured by the SWLS and
WEMWBS) and decreased depression (as measured using the CES-D10). The results
indicated differences in improvement levels based on participation on the retreat.
Paoletti’s (2016) results suggest that adding a retreat to a leadership program can amplify
positive effects on students. The scales used within the study measure overall mental
well-being, life satisfaction and depressive feelings, not specifically tied to any particular
time and place. Amplification of scale improvement based on inclusion of a retreat
applied to settings both inside and outside of the retreat and course. This amplification
could lead to continued impacts in the long-term.
Hoffman (1994) found similar results to Paoletti (2016). He deployed a mixed
methods study to explore the effects of a midyear faith development retreat given to a
subset of the participants. The participants were all 18 and 19 year old college students at
Loyola University in Maryland. Of the 60 students who enrolled in an introductory
psychology of faith and moral development course, 15 volunteered to participate in a
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midyear retreat. Hoffman’s study explored the short term and long-term effects of
participation on the structured retreat using a variety of inventory scales. The three day
retreat consisted of large and small group activities, talks given by retreat leader
volunteers and prayer experiences. Hoffman’s (1994) research did not confirm statistical
significance of the impact of the retreat based on the inventory scales utilized. The clear
implication is that in this study, there was not a statistically significant positive
correlation to faith and moral development and participation on the retreat provided.
Exploring the distinctions between positive results and no results on quantitative studies
involving retreats as a variable is an important consideration for further study, especially
if the scales and inventories can be delivered over time and in the long-term.
Not all retreat experiences lead to transformation. Cardoso (2014) studied an inner
healing retreat at The Divine Retreat Center in India. The qualitative study with
Interpretative Phenomenological Analysis involved eight participants who engaged in a
six day retreat centered on renewal of faith. The structure of the retreat involved large and
small group talks, mass, study, silence, and confession in the natural setting of the retreat
center. The findings revealed that the change process unfolded through seven
superordinate themes: Crisis, Surrender, Opening up, Confession, Counselling, Inner
Healing, and Baptism in the Spirit. The authors reported: “The results were highly
individualized, meaning that there were those participants who benefitted from the retreat
and then those who did not have as impactful of experience” (p. 335). The change
process, described here in the short term, was highly dependent on the individual and less
dependent on the retreat structure. The study did not study the impact over time, rather it
was within the timeframe of the retreat programming. This reveals the challenge of
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timing of the research and the highly individual nature of impact. All of these studies:
Calabrese & Wilson (1993); Heft and Davidson (2003); Hoffman (1994); Paoletti (2016):
Shek (2012), affirm the importance of structuring the retreat to meet the needs of
participants and the outcomes desired. Consideration should be given to: the general
culture of the generation of retreat participants, the desired outcomes of the
programming, the evaluation criteria to measure effectiveness, and the importance of how
individual and group differences impact outcomes both at a group and individual level.
The Kairos (or equivalent) Key Retreat Elements
Michael O’Malley (2003) did a research study exploring the “critical pedagogy of
the human soul as it unfolds in the lived experience of late adolescents,” through
individual and social transformation experienced on Kairos retreat and post Kairos
experiences. While highly philosophical, the research explored fundamental connections
to a “multiplicity of philosophical, educational, cultural and religious perspectives” (p.
21). O’Malley described that, with the Ignatian Spiritual Exercises as a context, the
Kairos retreat is where the investigation of the human soul takes place. O’Malley (2003)
both participated in the retreat and conducted interviews as the basis for the qualitative
study. The conclusions discussed how the regular education system was absent of the
“education of the soul” due to the forces of constraint that did not allow for the “soul” to
create alternate possibilities, ones of home and healing. The author describes the retreat
as an “interruption” of the ordinary allowing dynamic experiences to be reinterpreted and
“interrupted.” Connections were identified “between experiences of interior healing and
agency in the world for social justice and communal transformation” (p. 184). Speaking
about the importance of the retreat and transformation therein, the author advances the
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idea that “we can no longer live in a society that starves its youth in their hunger for
meaning by withholding from them the possibilities of spiritual discourse and education”
(p. 185). The exploration possible on the Kairos retreat is made available because of the
design, orientation, and structure of the retreat itself.
Kairos retreats provide exceptional spaces for young people to grow (Collins,
1999). “Within the safe structure of [the Kairos] retreat, our juniors are challenged to
examine themselves and see what sort of men they are becoming” (p. 12). Burke (2012)
explained that the Catholic high school Kairos retreat was not an ordinary experience.
Burke (2012) further explained that this was a very unique experience getting the
participants out of their ordinary lives and away from the patterns of behavior they would
have exhibited back at school. Seichas (2009) described the Kairos retreat as pivotal to
the growth of the participants, especially those who were suffering from emotional
problems before the retreat.
Kairos is typically a three day weekend retreat for high school students. Burke
(2012) describes a Kairos retreat as an escape from the everyday lives the students
normally experience in their all male Catholic high school. Burke (2012) found that
students were able to shed some of the ways they behaved during the course of the
regular school day and take on a very different persona. Away from the school, they
behaved in ways that were not influenced by the macho culture present at school. Burke
(2012) found that on the retreat, they demonstrated physical and emotional connections
and loving relationships. The students on the retreat expressed their faith authentically
and with passion, which was different from the rote, stale practices they typically
demonstrated at school. Burke described this phenomenon as a heterotopia, where the
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experience and expectations of behavior for the boys on the retreat are in direct conflict
with the embedded culture they experience on campus at school. Burke (2012) says “The
senior Kairos retreat represents the school and is fostered by its Campus Ministry, and yet
the work of the week is an inversion of the traditional discourse present in the school and
at school sponsored events" (p. 88). Burke describes the way heterotopia is accomplished
on the retreat by a multitude of findings. First, he examines the lack of "Chronos" or
linear time replaced by Kairos, or felt time, in creating a disorienting effect. This is
accomplished by the removal of any timekeeping and schedule management on the part
of the participants. He reveals the sense of mandated or encouraged attendance as the
tradition of going to the retreat is embedded into the school culture. There was
"hyperreality of openness" (p. 85) present on the retreat where the student leaders set the
tone of open sharing of deeply personal feelings. These experiences lead to an
expectation that the participants will reveal their true selves, or the creation of
"confessional mode" (p. 87). Additionally, the retreat employed the use of letters of love
and support from parents and home which may or may not be typically expressed to the
participants, and finally, the retreat describes every day after the three day retreat as the
fourth day. This language is intended to separate the experience from future lived reality.
In Burke’s (2012) research, all of these elements were present in creating the heterotopia
of the retreat.
This separate and different experience was described as powerful and meaningful
for the participants. Flanagan discusses this in his analysis of Burke’s work. Flannigan
reviewed the senior retreat (Kairos) and the use of prayer. In Flanagan’s (2017)
description, he says that the retreat (at the all-male Catholic high school) afforded an
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opportunity to personalize some of the experiences of their male peers, especially where
masculinity is concerned, and for those participating to express more “feminine”
characteristics, with the gendered stereotypes still reinforcing heterosexuality and male
“gender privilege”. There were, however, opportunities for participants to express more
care for each other, and to admit and apologize for previous transgressions. Kairos
retreats offer the participants opportunities to experience themselves and each other in
new and powerful ways.
Seichas (2009) affirmed that the Kairos retreat was designed to create an
atmosphere of openness and trust. Seichas (2009) conducted a study including 10
participants of the over 1,000 who had participated in the Kairos retreat at the Catholic
high school where the study took place. The 10 participants were chosen for both their
openness and their specific emotional and/or family problems. His findings align to those
of Burke (2012). Seichas (2009) found that the behaviors of the leaders on the retreat
model the level of sharing expected during the activities. Because of the modeling of the
leaders, a deeper sense of understanding appeared to develop within the participants. The
participants seemed loyal to the experience and did not discuss the various activities after
the retreat. Seichas’ (2009) analysis reveals two major themes for Kairos participants
who had experienced personal or interpersonal problems: lost in suffering and found in
redemption. The participants with personal problems before the retreat were described as
being lost, and after the retreat they reported their experience as pivotal in their growth.
They expressed a desire to repair relationships, move past feelings of prejudice and build
courage to handle the challenges of life. The elements of Kairos as described by Burke
(2012) are corroborated by the results described by Seichas (2009).
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Nelson-Johnson (2015) researched the Beloved retreat, which is very similar to
the Kairos retreat. The study utilized a Participatory Action Research (PAR)
methodology. There were 9 participants from a 40 person retreat who agreed to be
interviewed before, during, and after the retreat. The retreat was sponsored by Old Saint
Patrick’s Catholic Church in Chicago, Illinois. The qualitative findings reveal that the
positive effects of the retreat focused on a few major themes: Community, formation
team member, and participant narratives, balancing comfort and discomfort, liminal
space, radical hospitality, formation team training, and the retreat before the retreat.
Community was described by the participants as essential to the experience in forming
connections to the other retreat participants and the leaders. The connection formed in a
short amount of time and was fostered by the environment, which differed from the
normal context for the participants. Connection between the participants with each other
and the participants with the leaders played a key role in allowing the participants to
engage in the overall retreat. The narratives shared by the leadership on the retreat were
meaningful to the participants and the narrative stories were well prepared and
thoughtfully delivered, tied to the larger themes of the retreat (Nelson-Johnson, 2015).
This finding further reinforces the findings and descriptions of Burke (2012) and Seichas
(2009), in describing the key elements of the retreat format and deployment.
For retreats to be impactful, they should include personal narrative. The use of
personal narrative was discussed by Antrop-Gonzalez and Martel (2008), who found that
narrative was powerful in forming and sharing personal identity. Using narrative in
educational settings encourages retreat participants to value the person delivering the
message, recognizing, and appreciating their personal perspective. Nelson-Johnson
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(2015) found that the Beloved retreat balanced the comfortable with the uncomfortable.
The retreat triggered real emotions among the participants, and this created opportunities
for growth and transformation. The feelings and emotions were wide ranging and created
vulnerability and trust among the participants. Liminal space was described by NelsonJohnson (2015) as “the process of removing individuals from their normal everyday
environments” (p. 50). Removing participants from their typical lived experience can
foster the removal of emotional barriers and distractions. Thus, this study found that
allowing them to better engage in the deep reflection encouraged on the retreat. The final
theme uncovered by Nelson-Johnson (2015) was radical hospitality, or a hospitality that
emerged because the retreat was structured to be completely focused on the retreatants,
creating an atmosphere of elevated care and generosity. There are clear parallels to the
findings of Antrop-Gonzalez and Martel (2008), to Burke (2012), Seichas (2009), and
Nelson-Johnson (2015) in terms of structure of the retreat and the outcomes realized
therein. Common to each author was a description of the retreat that included the use of
time, space, connection, modeling, and expectation for sharing. Each of these were
described as necessary components in achieving the outcomes and would be well suited
as components of a retreat designed to build community, empathy, and personal
transformation. The question remains if these outcomes are short or maintained in longer
term.
Spiritual Formation and Religiosity Impacts
Ignatian Spiritual exercises based on the writings of St. Ignatius of Loyola,
undergird many spiritual retreat programs. St Ignatius of Loyola is the Catholic Patron
saint of retreats and the founder of the Catholic Jesuit order. In the early 1500s, after a
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cannon ball shattered his leg, then soldier Loyola turned his life over to Christ
(Franciscan Media, 2018). Early in his conversion, after seeing a vision of Mary, the
mother of Christ, he spent a year in prayer creating his Spiritual Exercises. The Spiritual
Exercises have been adapted for use on weekend retreats and in this literature review, two
studies are summarized that use the Spiritual Exercises as a foundation for weekend
retreats (Franciscan Media, 2018).
Rushton (2019) summarized the desired outcomes of engagement with the
writings of St. Ignatius of Loyola surrounding the Spiritual Exercises. The summary
articulated five outcomes: facilitating an increased experience of a connection with God
in scripture, an increase in connection to God in common daily life, an increased
openness to God, a decrease in dependence and connection to things associated with the
frail, broken, shallow, and inherently human world, and finally to engender a missionary
spirit founded in a new sense of love and service to God’s mission in our world. Using
the Spiritual Exercises as the fundamental framework for a retreat he calls Encounter,
Rushton (2019) studied a weekend orientation retreat followed by a nine week prayer
regimen where the participants engaged in 45 minutes of prayer each day for nine weeks.
During the nine week regimen, participants were given daily readings, reflection
questions, were encouraged to keep a written journal of reflections, expected to
participate in group sharing and asked to meet with a spiritual advisor at least twice.
Rushton (2019) did not evaluate the outcomes of the retreat at specific points in time,
rather he evaluated the retreat and the follow up experiences together at the conclusion of
the participants nine week regimen.
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Similar to Rushton (2019), Gallagher (2017) studied the effectiveness of using the
Spiritual Exercises as a basis for a weekend retreat and online follow up sessions and its
connection to physical and spiritual wellness. Gallagher’s project was designed for adults
experiencing health issues who wanted to add a spiritual component to their wellness
plan. Gallagher (2017) utilized a pre and post survey to gather the participant responses
and reactions to the project. Gallagher’s (2017) conclusions state that his objectives for
the project were met. Gallagher (2017) concluded “There is extensive research available
on the positive connection between faith and health, and this doctoral project helped the
participants to see the connection and facilitated the ability for them to make that
connection personal” (p. 143). For both Rushton (2019) and Gallagher (2017), using
narrative reflection, small group, weekend orientation away from the typical experience
of the participants, spiritual advisors and encouraged participation in time based follow
up regimen all draw parallels to the Kairos model of retreats; however, their research was
concluded either during or directly after the retreat experience, so long-term impacts were
not reviewed or evaluated.
With key outcomes of the retreats tied to spiritual growth and religiosity, this
concept is important to review. Two related dynamics have been identified when people
internalize their religiosity: introjection and identification (Ryan et al., 1993). Introjection
refers to the internalization of religious belief. Internalization can take many forms, from
rigid belief to flexible adaptation of beliefs (Ryan et al., 1993). The reasons for
internalization vary, but the end result is that the inward belief is motivated and
influences the behaviors of the individual. Identification refers to external measures that
are taken on by the individual in order to either comply or are accepted by the individual
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as adherence to a particular religion. In their study of religiosity, Ryan, Rigby and King
(1993) used scales and measures of internal and external factors. They then correlated
this with several mental health scales in order to find any significance between the
multiple scales and draw inferences related to mental health and the two types of
religiosities. They administered the scales to four different sample groups, ranging from
41 to 342 subjects. They separated out the data of 105 subjects as a comparison because
these 105 were evangelical Christians. The findings supported the previous research
suggesting that religiosity in general is not connected to mental health, however the type
of religiosity (introjection v/s identification) represent tendencies that are different, with
each supporting or inhibiting different aspects of mental health. Spiritual formation and
religiosity are challenging to capture and measure, with retreats offering one format for
participants to explore both in the short and long-term.
Kairos Retreat Faith Impacts
Susan Seeley, in 2000, conducted a study of the impact of a Catholic school
environment on non Catholic students at a Catholic high school. Specifically, she
researched the experience of community and faith development of six non Catholic
students. She conducted qualitative interviews in order to deeply understand the
experiences of these students. Her results revealed that these students felt a part of the
community. One major contributor to this sense of community was their experience on a
Kairos retreat (Seeley, 2000). Specifically, “all of the participants spoke positively about
the retreat program and especially about their Kairos experience their senior year.
Although Kairos is conceived as a religious experience, the participants primarily
perceived the experience as providing leadership skills, a spiritual experience, and
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especially the opportunity to bond with classmates” (p. 84). The spirit of community
experienced by the participants also included a note that they felt included in the faith
traditions through the retreat, Masses, religion classes, and overall relationships with
other students and teachers. This affirms that the use of Kairos retreats in Catholic high
schools can have impacts on the religiosity of non-Catholic students.
Understanding how Catholic high school students create meaning from their
religious instruction, specifically including retreats, in Catholic schools was studied by
Gerard Tobin in 1999. He used a phenomenological-hermeneutical methodology to
holistically understand the experience of a Kairos retreat. He interviewed 15 seniors, both
male and female, at a Catholic high school who had all experienced a Kairos retreat at the
school. His research revealed important themes in understanding the impact of the retreat.
The importance of community before, during, and after the Kairos retreat was a major
element (Tobin, 1999). As discussed previously in this literature review, the development
of community is important. Another theme involved the experience of transformational
belonging based on the integration and hearing of stories of the other participants. This
was explained as transformation of childhood images of God and the experience of the
“Numinous” (spiritual being), along with a new understanding of suffering, intellect,
affect, and spirituality (Tobin, 1999). The key takeaway from the research centered on
what Tobin described as the Kairos retreat offering “a means to help late adolescents to
compose and recompose meaning in their lives” (p. 8). This was accomplished within the
community developed on the retreat, including the sharing of stories and experiences,
which was uniquely designed to elicit this response. This is tied to faith development in
that the participants were able to recognize and “place value” on God in their lives (p.
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156). Gregg (2012) extended on this idea in her research that included GLE (Kairos
based) retreats. Gregg completed a two year qualitative, ethnographic case study of the
God Loves Everyone (GLE) youth ministry retreat program, involving individuals at all
levels of the group, from different religious backgrounds. Her research confirmed the
ecumenical and faith impacts of the GLE retreat. This was most impactful based on the
community built and the modeling of the retreat leaders as faith leaders (Gregg, 2012).
This ties the idea of community described by Tobin, into a community of faith, which
allows participants to both articulate and grow their faith within a safe and supportive
community.
The faith impacts of Kairos as described by Tobin and Gregg, are specific to the
retreat experience of participants within a qualitative study. Ronald Russell (2021)
approached the impact of religious retreat experiences utilizing archival data over a
multitude of years so as to broaden the research. He used survey data from 622 students
at a Catholic high school. Using an ordinal Likert scale, Russell included when students
were asked students to rate the impact of their high school retreat on specific faith related
and spiritual related statements. The responses reflected the highest impact centered on:
respect for others, sense of belonging in the school community, general sense of
thankfulness, and acts of kindness or compassion. This quantitative study found that of
all of the various faith formation activities the school implemented (Theology classes,
School Masses, Retreats, Christian service programs and prayer opportunities at school)
retreats were rated as most impactful (Russell, 2021). This affirms what the other
qualitative studies revealed but applies a numerical basis for the students defining the
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impact. In all of these studies, retreats (including Kairos) were cited as being impactful to
the social, emotional, and faith life of the students.
Known Impacts and Health Benefits of Retreats and Spirituality
There have been limited studies specifically on the impacts of the Kairos and
other retreats. In his descriptive study, Christopher Miller (2019) reviewed the short term
impacts of Kairos retreats at five Jesuit all male high schools. The study described the
religious engagement and internalization of religious beliefs. The survey tool utilized was
the “Daily Spiritual Exercises and the Christian Internalization Scale” and was given to
267 participants. Of these participants, 58 attended a follow up interview along with 6
retreat directors. The programs at each high school were reviewed as well as any follow
up activities. The results indicated that the retreat served as a catalyst for the participants
to become more intrinsically motivated to engage in their faith. The study revealed
significant differences in impact depending on the followup activities, including
participation and leadership at subsequent retreats. Best practices for development of the
retreat and follow up activities included: relationships and recognition of vulnerability,
outward change and increased faith, inner reflection and sharing of graces and challenges
of life, and “living the fourth”, meaning follow up retreats, immersion trips and other
school activities (Miller, 2019).
Anecdotal evidence on the impacts of retreats is more widespread. Katherine
Luchette (2014) discussed her faith and her faith journey in her 2014 article for America
Magazine. Of particular note, she discusses her experience both as a participant and a
leader on a Kairos retreat in Catholic high schools. She notes the retreat she took as a
junior, and how it began to open her eyes to faith. Later that same year, she attended a
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Kairos retreat where she recognized the presence of God in all things and how this was a
transformation experience and feeling. While it was difficult for her to keep connected to
this feeling over the summer between her junior and senior years, she ended up as a
leader on the Kairos retreat during her senior year. She describes how this connected her
to her classmates and deepened her faith, giving her stronger conviction in order to lead.
She describes how this served as a foundation to her faith in college (Luchette, 2014).
Kairos, and other similar retreats, have the opportunity to help people grow. In her
1999 article for America Magazine, Julie Collins (1999) discusses the Kairos retreat and
the impact on young males in a Catholic high school setting. Initially established during
her tenure at the high school, the retreat is now a staple of the religious experience of the
graduates. Collins (1999) discusses some of the major themes that come from the retreat,
namely that the retreatants begin to see God in themselves and others. They experience a
specific kind of supportive love, and acceptance on the retreat. She also discusses the way
the retreat serves as a bridge between adolescence and “manhood” and how the retreat
allows for the young men to experience a different, more open, form of masculinity
(Collins, 1999). This certainly related to cultural and identity perspectives, in relation to
all male Catholic high schools.
With a major focus of the Kairos retreat being fostering spiritual development of
young people, there is a strong body of research surrounding the health impacts of
adolescent spirituality. A meta-analysis of 18 studies by Colton, Zebracki, Rosenthal,
Tsevat, and Drotar (2006) related to adolescent spirituality and health outcomes,
identified certain aspects of this. What makes this analysis unique is that they focused on
empirical studies that related to “proximal” domains of religion/spirituality as this was an
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underrepresented aspect of the research. They defined the two domains of spirituality
into: Distal and Proximal. The glossary of terms defines these domains:
Distal Domains of Religion/Spirituality – those areas that assess mainly individual
behaviors (e.g., frequency of attendance at services, prayer, or meditation, etc.), as
opposed to proximal measures. Proximal Domains of Religion/Spirituality – those
measures that gauge the functions of religion or spirituality for the individual
(e.g., support, coping, meaning, etc.), and that are linked more directly with health
and well-being, as opposed to distal measures. (p. 479)
The results of the analysis concluded that the studies addressing adult health outcomes
related to spirituality and religion translate into outcomes for adolescents. They found
there were indications of health related connection to the proximal spirituality to:
physical health, mental health, and health behaviors (Colton et al., 2006). While these
connections in the literature are for spirituality and adolescents in general, the outcomes
for retreats connected to adolescent spirituality suggest that retreats could support these
health outcomes.
For physical health, Cotton, Zebracki, Rosenthal, Tsevat, and Drotar (2006)
reviewed studies involving adolescents with serious/chronic conditions requiring strict
adherence to health regimes. These adolescents leveraged their proximal spirituality by
creating meaning and social support just like adults, where they tried to “make meaning”
(p. 477) out of a difficult situation in order to cope. For mental health, the results of the
analysis revealed that the studies focused on the connection between adolescent’s
proximal religiosity and general coping strategies, like surrounding the death of a friend
or family member. It also revealed studies indicating lower levels of depressive
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symptoms connected to spirituality in the proximal domains. Personal religious
experiences provided context and meaning, whereas strict religiosity (distal domain) had
a negative correlation with depressive symptoms. In health behaviors, they found a
negative correlation between proximal religiosity and engaging in health risk behaviors,
like substance abuse and voluntary sexual activity (Cotton et al., 2006). Kairos retreats,
designed to enhance the spirituality/religiosity of the participants, offer an opportunity to
highlight the potential long-term benefits of spirituality and how it may be able to support
the participants over time as they go through life.
High school can be a challenging time for young people, and those who
experience depressive symptoms may be helped by a connection to spirituality.
Desrosiers and Miller (2007) explored the gender differences in adolescence in the
emergence and severity of depressive symptoms and their connection to spirituality and
religiosity. Spirituality being defined as the sense and closeness to God, feelings of
interconnectedness and transcendent awareness, while religiosity is adherence to a
specific belief and worship practice. Their review advances the idea that there is an
inverse relationship between spirituality and depressive symptoms, especially in
adolescent girls as compared to boys (Desrosiers & Miller, 2007). This is compared to the
correlation between religiosity and depression severity, which was greater when there
was a high dedication to supportive religious services and practices such as church
attendance. Desrosiers and Miller (2007) described a continuing study, of 615
adolescents aged 11 to 23 years old, with a great ethnic diversity and also in religious
denominations. The survey tool utilized was the “Brief Multidimensional Measure of
Religiousness/Spirituality” and the “Breck Depression Inventory.” A statistical analysis
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of the results revealed statistically significant differences on the Spirituality scale
between girls (higher) and boys (lower). Correlating the results with the depression score
revealed that for boys, there was a correlation between positive depressive ideations and
negative religious congregation experiences, while girls had positive correlations between
most categories on the spiritual scale including: daily spiritual exercises, forgiveness,
coping, and congregation benefits. The conclusions described how girls internalized
spirituality though relationships which in turn decreased the iterance and severity of
depressive symptoms (Desrosiers & Miller, 2007). This makes the case for paying
attention to the intuitive elements of religion over the logical reasoning aspects. This is
where retreats can come in, recognizing that they provide spaces for social and emotional
development over academic learning. Retreats can foster more intuitive or sensory
elements over logical or abstract academic elements.
Some at risk populations are also supported and identify their retreat experiences
as consequential in their emotional development. Anthony Mominee (2012) explored this
in his study analyzing the experiences of nine individuals who graduated from Catholic
high schools. Specifically, his research centered on their experiences of being LGBTQ in
high school. Of particular note, one of the participants discussed how she was a
participant and a leader on their Kairos retreat where she “came out” to her peers. She
identified experiencing short term positive outcomes from this experience in not only
feeling accepted, but also in developing community with other LGBTQ students in the
high school (Monimee, 2012). Another participant also described that they “came out” to
their classmates on the Kairos retreat. For this participant, the experience was neither
positive nor negative, meaning that while it did not open him up to any negative bullying,
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it did not create a positive community of other LGBTQ peers around him. A third
participant discussed a challenging high school experience, with a lack of support. The
retreat experience, however, where she “came out” was positive and helped her move
past the acceptance of her peers as a motivator. She discussed the need to identify with a
“label” in high school and on the retreat, and how this was a beginning of a deeper
understanding of herself. A fourth participant talked about missing an opportunity on the
Kairos retreat to discuss his sexuality. He said he regretted not coming out to his small
group as this possibly could have helped him feel acceptance (Monimee, 2012). Another
participant expressed similar feelings of missing out on an opportunity by not using the
Kairos retreat to discuss their sexuality. Yet another participant talked about the Kairos
retreat being the highlight of their high school career. He said that the retreat was
awesome, however the feeling did not last, because everyone reverted to their old ways
and relationships after the retreat (Monimee, 2012). Another participant talked about
revealing his sexuality on the retreat and that it was an important experience for him in
declaring who he was and being real with his peers. He encouraged the retreatants to take
the openness from the retreat back into the school and lamented that this did not happen.
Monimee’s (2012) research findings indicate that retreats were an important factor in
supporting LGBTQ youth in high schools. This sort of research supports the idea that
there are long-term impacts of retreats that can be identified by participants years later.
Retreats, when structured in a way that takes into account the culture, situation,
and experiences of the participants, while leveraging personal narrative using time, space,
community, and spiritual fundamentals, have a possibility of offering and revealing long-
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term benefits both in religiosity and health for the participants. This study explored both
of these ideas: long-term impacts and retreat structure.
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Chapter 3: Methods
Introduction
The following chapter discusses the methodology used in my research to study the
impacts of a high school Kairos (Encounter) retreat described by participants who went
on the retreat three to five years earlier. It reviews the research methodology used in
order to adequately answer the research questions identified, providing appropriate
rationale. Additionally, there are relevant explanations for data collection,
instrumentation, and data analysis.
Research Questions
The purpose of this case study was to identify and describe the long-term impacts,
as defined as three to five years after the Kairos retreat experience, for participants who
engaged in the Kairos (Encounter) retreat at a Catholic high school in the Pacific
Northwest.
The main question addressed in this research is:
Is there a long-term impact of a Kairos high school retreat on participants at a Catholic
high school in the Pacific Northwest?
Secondary questions include:
1) If there is a long-term impact, then what remaining impacts do participants
describe three to five years after their retreat experience?
2) If there is a long-term impact, then which activities, aspects, or formats on the
retreat provide the basis for the long-term impact described by the participants?
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Rationale for Methodology
In looking at the approaches to the research required, many are valid and could
have revealed interesting aspects of the retreat, however it is a case study that
meaningfully captured the long-term impacts. A single instrumental case study focuses
on an issue or concern and selects one bounded case as an illustration (Creswell & Poth,
2018). The instrument studied in this case was the retreat, with the issue being long-term
effects derived from the retreat as identified and described by the participants. The case
was bounded through purposeful sampling of participants three to five years after their
retreat (instrument) experience. The subjects were all from the same high school and had
participated in similar retreat programming delivered and led by the same retreat director
over the years within the bounding. This bounding affords the most efficient manner for
illuminating the long-term impact of the retreat. The epistemological view of this
research falls in the positivist framework where the research is looking to be objective,
valid, and generalizable (Yazan, 2015).
To determine the long-term impacts of a high school Kairos (Encounter) retreat
goes beyond a phenomenological inquiry as to the state of mind that happens on the
retreat or an ethnographic look at the culture sharing of the participants during the
experience. The required research is not designed to develop a theory of retreats and also
goes beyond what a narrative inquiry could provide, as the goal was to determine if there
are generalizable impacts of Kairos, or similar retreats at Catholic high schools (Creswell
& Poth, 2018). This shows that a case study is the most applicable approach when there
are is a large membership of individuals who have experienced the instrument.
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A discussion of the philosophical assumptions supporting the case study approach
are:
Ontological assumption: Each participant has their own beliefs, understandings, and
meanings applied to their experiences from the retreat and how they described the longterm effects.
Epistemological assumption: Each participant constructed their understanding through
their experiences on the retreat with each other retreatant.
Axiological assumption: I objectively analyzed the responses of the participants who
themselves placed meaning and value on their shared experience.
In order to gather a multitude of reliable data, I employed a mixed methodology
approach. The individual limitations of either approach were offset by the other, meaning
that by employing both quantitative and qualitative approaches, the research questions
were more fully explored, and the results are more generalizable (Creswell & Plano
Clark, 2011). Deploying this approach involved alignment to the Sequential Explanatory
Design Procedure which involved conducting quantitative data collection and analyzing
the results to determine where further exploration is needed (Phase 1), followed by a
qualitative data collection and analysis with an integration of both the quantitative and
qualitative results (Phase 2).
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Figure 1: Visual Model for Mixed Methods Sequential Explanatory Design Procedures,
adapted from Ivankova, Creswell and Stick (2006).

The survey instrument for quantitative data collection was designed to specifically
gather information related to potential impacts, as well as key activities, formats,
experiences, and structures of an Encounter (Kairos) retreat. Utilizing a survey format
that leveraged a Visual Analog Likert scale, accompanied by open ended responses
followed up by interviews provided the appropriate level of triangulation required for
meaningful results. The qualitative portion of the research expanded on the quantitative
portion of the research creating an opportunity for exploratory factor analysis of the
emergent themes (Onwuegbuzie et al., 2010).
Participants and Setting
For my research, I identified a Catholic high school in the Pacific Northwest and
arranged for easy access to the participants in the school within the three to five year post
retreat window. The Catholic high school has had the same retreat director and format for
many years, so all of the members of the case had the same retreat facilitator, retreat
schedule, and retreat elements included. Because this is a different school than the one I
work at currently, I did not personally participate on any of the retreats within that
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timeframe, nor do I personally know any of the participants. The total number of retreat
participants who met the criteria of the case, in the three to five year window post retreat,
was approximately 900. The survey went to any of these 900 students who had given
their college email to the campus ministry department at the school, which was roughly
80% of the members of the case. Participants who met the three to five year window were
likely be in college or recently graduated from college, because this is a college
preparatory high school. Because of the three to five year post retreat window for the
case, the participants still remembered most if the retreat elements and experiences on the
retreat. They also had sufficient time and distance from the retreat, along with life
experience, to be able to adequately reflect and express any long-term impact from the
retreat experience.
Design and Procedure
The electronic survey was pilot tested by the members of the 2021 summer EdD
cohort at the University of Portland as well as two graduates from a different Catholic
high school in the Pacific Northwest who participated on a Kairos-based retreat while in
high school two to four years prior. It was also reviewed by the retreat director at the
partner Catholic high school, to ensure that each retreat element was accurately captured,
and the language used to describe the retreat elements was consistent. The survey was
administered electronically to the participants in the research case in September 2021.
The partner high school sent the survey via email, utilizing their internal email system
and email distribution list, curated by the school. The retreat director sent the email from
their account directly to the graduates. The survey window was four weeks, and there
were three emails inviting them to participate and sending them a link to the survey. The
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first email was a general introduction and letter from me as the researcher, along with a
letter from the retreat director encouraging them to take the survey. The second email
was one week later from the retreat director reminding them to complete the survey and
the final email reminder was sent by the retreat director one week before the closing of
the survey. I analyzed the survey results and developed follow up questions for the
interview portion of the research based on the research methodology described earlier in
this chapter. I sent an email from my University of Portland email inviting participants to
two zoom interview sessions, in order to complete the qualitative portion of the research,
in October 2021. Before scheduling the interviews, I utilized an online scheduling
platform (Doodle Poll) where volunteers could select their availability corresponding to
specific dates and times. Once the best times were identified, maximizing potential
participation, I sent invitations to the zoom sessions. These invitations to the online zoom
sessions were open to those who volunteered to be a part of the research in the online
survey by providing me with their email address.
Instrumentation
This study sought to answer the question of whether participants on the Junior
Encounter (Kairos) retreat continue to experience impacts from the retreat three to five
years later. In answering these questions, I asked the participants to consider their
present, current life, and not what was experienced either on, or directly after, the retreat.
The survey questions asked them to report what impacts “stuck with” them three to five
years later. The survey questions were presented in a matrix format with the impact
statements or retreat elements on the vertical axis and the Visual Analog Likert scale on
the horizontal axis.
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Data was easily gathered within the electronic survey format through Qualtrics.
The survey design for the primary and first secondary research question, employed a
matrix presentation with a five point Visual Analog Likert scale. The online survey was
easy to complete both on a computer or a mobile device with a series of matrix questions.
According to Lui and Cernat (2018), generally for scales less than 7 points, a matrix
versus a single item response will yield similar results.
Part one of the survey collected general demographic information including
graduation year, gender, which gendered retreat format they participated in, their current
religious affiliation, any participation of previous retreats, any background in Catholic
education and if they also participated in crew for a subsequent retreat during high
school. For the purpose of this study, these general demographic questions were not
utilized for disaggregation of the data and were for informational purposes only, or for
use in future publications.
Part two of the online survey instrument specifically addressed the main research
question of the presence of a long-term impact and asked participants to agree or disagree
with statements that described four types of long-term impact: general impact, what was
learned about themselves, what was learned about others, and what they learned about
God and their faith. Their responses were based on the five point Likert scale:
1 = Strongly Disagree
2 = Disagree
3 = Neither Agree nor Disagree
4 = Agree
5 = Strongly Agree
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The inclusion of a midpoint allowed for the participants to state a neutral opinion of the
statement. In their 2017 meta-analysis of five point Likert scale research involving the
reliability and validity of including a midpoint, Chyung, Roberts, Swanson, and
Hankinson found that including a midpoint allowed respondents to express their true
neutral or indifferent opinion. Because all the participants in this research completed the
retreat and responded based on their personal experience, they were likely to be invested
in the topic and have knowledge of the impact as it relates to them. Both aspects
(investment and experience) suggested including a neutral option as a midpoint in the
scale will yield more reliable data (Chyung et al., 2017). Inclusion of a midpoint is also
important when the scale will be used in statistical analysis as an interval scale (Chyung
et al., 2017). Analyzing the results through descriptive statistics provided an average
mean impact score within the 1 to 5 range, in .1 increments. This allowed for the data to
reveal the retreat as generally impactful to the participants where the mean average score
was above the 3.0 midpoint, or not impactful then the mean average score fell below the
3.0 midpoint. Frequency counts added to the examination of the data, showing response
rates for various agreement levels.
The survey question of retreat impacts also utilized a visual analog scaling (VAS)
within the five point Likert scale. According to a review of this methodology by Rong
Chang and Todd Little (2018), visual analog scaling provides the respondent with a
continuous number line, where they can select anywhere on the line, even between any of
the five points. For my survey, I increased the specificity to the “tenth” decimal place,
meaning that respondent was able to select 1.0, 1.1, 1.2, 1.3, 1.4, etc. up to 5.0.
According to Frederik Funke and Ulf-Dietrich Reips, VASs allow respondents to
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communicate subjective values more exactly than radio button scales (2012). This
methodology provided for an opportunity to apply statistical analysis of the response
within an interval scale (Chang & Little, 2018). The online program utilized to administer
this survey (Qualtrics) has the option to use a visual analog scale within the settings of
the program, which made the process of administration and utilization of the VAS scale
very simple.
Part two of the survey also included fourteen potential long-term impact
statements. These statements covered a variety of impacts including social, emotional,
mental health, and faith impacts. Again, the respondents were offered the same visual
analog Likert scale described above. Also for part two of the survey, an open ended
question at the end allowed an opportunity for the participants to name an impact not
included in the list of impact statements. These qualitative data were analyzed for themes
and included in the data summary and analysis.
Part three of the survey asked the participants to consider specific elements,
features, and activities on the retreat the participated in, and state the degree to which
each contributed to the impact they continued to experience from the retreat. This part of
the survey directly addressed the second secondary research question addressing specific
retreat elements and which contributed most to the long-term impact. The participants
were invited to consider the level of contribution based on their current perspective, three
to five years after the retreat. The scale used in this part was a four-point Visual Analog
Likert scale, and participants were given an option to skip or not respond to any aspect
they were not sure of or did not remember.
1 = No contribution

42
2 = Little contribution
3 = Moderate contribution
4 = High contribution
5 = N/A, I do not remember this aspect
The part of the survey also utilized a visual analog scaling (VAS) within the four point
Likert scale where a 5 was not included in the results. For this survey, I included a
specificity to the “tenth” decimal place, meaning that the respondent was able to select
1.0, 1.1, 1.2, 1.3, 1.4, etc. up to 4.0. These data, when descriptive statistics were
calculated for each element, were able to yield an overall contribution mean score for
each element between one and four (in .1 increments), allowing the research to reveal the
least and most influential aspects of the retreat in relation to the overall impact
experienced by the retreat participants.
For part three of the survey, an open ended question at the end allowed an
opportunity for the participants to name a retreat element not included in the list that
contributed to the long-term impact of the retreat. These qualitative data were analyzed
for themes and included in the data summary and analysis.
A final open-ended survey question gave an opportunity for the respondents to
name any impacts that were not positive in nature, if any. These qualitative data were
analyzed for themes and included in the data summary and analysis for the main research
question.
Open ended responses were used to develop further understanding of the overall
impact from the retreat and informed additional areas for exploration within the
interviews. After respondents submitted the survey, a page appeared with a summary of
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their responses and an invitation to adjust their responses if they needed to return to the
survey. This provided for a validation of the survey data. All data were anonymous and
were kept in a secure folder on the University of Portland network drive.
Interviews
Interview participants were recruited through the survey with the following final
question: “If you are willing to participate in a focus group to discuss your experience
and long-term impacts of the Junior Encounter retreat, please put your contact
information below.” Interviews took place via zoom. Interview questions were generated
after a review of the survey data, and preliminary themes were pulled from the qualitative
and qualitative data. Interview question gathered qualitative data, generated after the
results of the survey were analyzed and themes from the open ended questions had been
identified. The purpose of the interview was to validate and cross reference the
quantitative and qualitative online survey results and themes generated by the open ended
responses. The interview participants were anonymized with the assignment of a
pseudonym.
Role of the Researcher / Positionality
As the researcher, I identified a Catholic high school in the Pacific Northwest and
arranged for easy access to the participants in the school within the three to five year post
retreat window. I did not personally participate on any of the retreats within that
timeframe, nor did I personally know any of the participants, as they are at a different
Catholic school than the one in which I am employed. I bracketed my bias based on
previous experience with retreats and set that aside, interrogating the survey results with
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multiple statistical analysis approaches. The research utilizes multiple data sources
including survey data and interview data, along with research within the literature review.
Reliability and validity involve intentional inclusion of validation strategies as
described by Creswell and Poth (2018). Beyond transparency involving my positionality,
the reliability within the results are based on the following validation strategies:
triangulation of data (quantitative, qualitative, and review of literature), collaboration
with research participants through interviews, member checking both at the conclusion of
the electronic survey and the interviews, engaging in peer review and debrief with the
retreat director at the Catholic high school where the retreat took place, and establishing a
common coding procedure for both the open ended portions of the survey and the
interviews as defined earlier in this chapter (Creswell & Poth, 2018). These strategies
support my results as reliable and valid.
Data Analysis
Online survey responses were analyzed with statistical analysis, converting the
Visual Analog Scale into interval numerical responses applied within a Likert scale.
Frequency counts and numerical averages through descriptive statistics were used to
determine the various levels of reported impact for each response. Numerical mean
scores for each response were interpreted through placement on the descriptive Likert
scale of strongly disagree on one end, to strongly agree on the other end with neither
agree nor disagree serving as the midpoint.
Open ended survey and interview data were analyzed through the Causation
Coding methodology outlined by Saldaña (2013) which is designed to identify and pull
out “causal beliefs” (p. 163) from interview transcripts (recorded via zoom) and open
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ended survey responses. This coding methodology involved me identifying three distinct
areas for coding: what the participants describe as preexisting conditions, current
influential variables, and outcomes associated with both (Saldaña, 2013). This coding
methodology supported me in identifying both the how and the why associated with the
responses from the participants. I conducted the interviews and transcribed the
recordings. I analyzed all of the results. I have previous experience with Kairos retreats at
a different Catholic high school and have done an extensive research review on retreats
including Kairos. While my retreat experience is important in order to interpret the data
accurately, it is equally important for me to remain bias free. Thus, utilizing a Likert
scale, along with open-ended responses followed by interviews ensured triangulation, so
that the results are based on the experience of the participants.
Ethical Considerations
Maximum participation representing maximum variation of the participants was
central to the generalizability of the results. The survey instrument was developed
through Qualtrics, so participant responses remain confidential. The survey invitation was
sent through existing school supported communication channels available to graduated
students. Additionally, graduates provided the school with personal contact emails upon
their graduation.
Appropriate disclosures and permissions were shared and obtained through an
acknowledgment question on the survey. All survey respondents, being three to five years
post retreat, were over 18 years old and were considered adults for the purpose of this
research. General demographic information was collected only to create an opportunity to
explore differences in responses across various demographic groups at a later time
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outside of this research dissertation project, and none of the responses were associated
with any individual person.
Limitations
Qualtrics reported 102 respondents to the survey, however there were 64
completed responses to the survey. This indicates that many of the respondents did not
proceed beyond the first question. These numbers represent a limited response rate and
may impact the generalizability of the data and results.
The survey instrument link was sent out by the school email system, from the
retreat director to an email address they provided to the school. Because this system is
utilized for other school communications there is a possibility that the graduates did not
recognize the uniqueness of the email and the request for them to participate in a research
project. The potential for completion of the survey predominantly by those graduates who
are inclined to remain more engaged with the school is possible.
The survey asked the respondents to only consider their experience on their Junior
Encounter. Participants who went to Catholic grade school and middle school may have
experienced retreats previous to their participation on the Junior Encounter. The potential
for respondents to mix the experiences of various retreats when responding to longerterm impacts could be a source of error.
Not being a true interval scale, this limits my ability to draw confidence in
meaningful differences when the data were evaluated numerically for purposes of
calculating means and standard deviations. While the presentation of the numeric data
was accomplished through various tables and graphs, there was not an opportunity to
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make inferences based on any significant differences in the data. Any inferences are
based on frequencies and average calculations and not any other statistical analysis.
Only three of the survey respondents showed up for the follow-up Zoom
interviews. I utilized an online service to select dates and times that maximized the
opportunity for participation, however only three actually participated. This small number
decreases the generalizability of the results from the interviews. Therefore, I concentrated
on the electronic survey results for my analysis and results, using the interviews mainly
for data validation and triangulation of my overall data.
Summary
This mixed method case study explored the long-term impacts of a Kairos
(Encounter) retreat on graduates of a Catholic high school in the Pacific Northwest as
described by participants three to five years after their retreat. The case is bounded by the
graduates from the high school who experienced the retreat three to five years earlier.
The quantitative data collection consisted of an electronic survey utilizing a Visual
Analog Likert Scale. The first quantitative question had a five point scale from strongly
agree to strongly disagree and included a neutral option. The second quantitative question
had a four point scale from high contribution to no contribution and included a not
applicable option. Qualitative data collection consisted of open-ended responses followed
by a interview to explore preliminary themes identified in the electronic survey.
Quantitative analysis of the survey data included frequencies and averages to determine
the number of responses at each level, along with the mean score and standard deviation
for each question. Qualitative analysis of the open-ended questions and interview data
focused on pulling causal beliefs from the responses and the transcripts of the interviews
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based on Saldaña’s causation coding method (2013). The research has reliability and
credibility within the results based on triangulation of data, along with member checking
and peer review.
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Chapter 4: Results
Introduction
The following chapter presents the quantitative and qualitative data generated in
the study and used to evaluate the impacts of a high school Kairos (Encounter) retreat
described by participants who went on the retreat three to five years earlier. This chapter
presents data collected through my research to adequately answer the research questions
identified and provide appropriate connections to the relevant research questions.
Additionally, descriptions of the data analysis strategies are provided along with rationale
for the application of the data analysis to the results. Quantitative data are presented in
tables of both frequency counts and mean scores, and qualitative data are presented
thematically.
Research Questions
The purpose of this case study was to identify and describe the long-term impacts,
as defined as three to five years after the Kairos retreat experience, for participants who
engaged in the Kairos (Encounter) retreat at a Catholic high school in the Pacific
Northwest.
The main question addressed in this research was:
Is there a long-term impact of a Kairos high school retreat on participants at a Catholic
high school in the Pacific Northwest?
Secondary questions include:
1) If there is a long-term impact, then what remaining impacts do participants
describe three to five years after their retreat experience?
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2) If there is a long-term impact, then which activities, aspects, or formats on the
retreat provide the basis for the long-term impact described by the participants?
Exploration of the research questions is represented in both quantitative and
qualitative data and will be presented within each dataset associated to each research
question. Demographic data captures the specific case associated with this research and
will served as a basis for further exploration, but for the purpose of this study, was not
included as a part of the analysis and was for informational purposes only. Respondents
to the survey and interview members participated in their retreat experience three to five
years earlier at a single Catholic high school in the Pacific Northwest. The survey was
sent to approximately 900 graduates who met the case criteria of participating in the
Encounter (Kairos) retreat during their junior year of high school, three to five years
earlier. The retreat director sent the survey invitation to the graduates from their schoolbased email on an existing email list. While an exact number of returned or not-delivered
emails was available to me from the school, the retreat moderator for the school
estimated 15% to 20% of the emails were not delivered. Qualtrics recorded 102
respondents viewed the survey, however a total of 64 graduates completed the survey
representing approximately an 8% return rate.
There were two online interviews facilitated electronically through Zoom. Each
interview lasted approximately 35 minutes and consisted of narrative opportunities for
the participants to articulate long-term impacts, as well as interpretation questions
designed to help me understand and interpret the results from the online survey. In the
first interview there were two participants and the second interview had one participant.
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This means that a total of three members of the case participated in the follow up
interviews.
Participant Demographics
Within the online survey (see Appendix A for the complete survey), Questions 2,
3, and 5 collected the graduation year, gender, and religious affiliation demographics of
the participants. For the purposes of this research, Question 4 (retreat gender format) and
Question 6 (participation in multiple retreats as a crew member) are not reported as the
data provided were not analyzed and will be included in future publications. A frequency
analysis of demographic information was calculated for each question related to the
research questions.
Table 1 reflects the responses to Question 2, asking the respondents to report their
graduation year. For the purpose of this research, this data is generated for informational
purposes only and are not related to the research questions.
Table 1
Participation in Survey by Graduation Year
Class year

Frequency

Percent

2017

17

27

2018

29

45

2019

18

28

Total

64

100
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Table 1 shows that the highest number of respondents (45%) graduated in 2018
with 27% from the class of 2017 and 28% from the class of 2019. The online survey
generated a total of 64 responses.
Table 2 reflects the responses for Question 3, asking the respondents to
state their gender. For the purpose of this research, this data is generated for
informational purposes only and are not related to the research questions.
Table 2
Participation in survey by gender
Gender

Frequency

Percent

Male

19

29

Female

43

67

Non-Binary

1

2

Prefer not to say

1

2

64

100

Total

Table 2 shows that the majority (67%) of the respondents were female, and 29%
of the respondents were male. Only two of the respondents selected anything other than
male or female.
Table 3 reflects the responses to Question 5, asking the respondents to state their
current religious affiliation. For the purpose of this research, this data is generated for
informational purposes only and are not related to the research questions.
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Table 3
Participation in survey by current religious affiliation
Religious affiliation

Frequency

Percent

Catholic (practicing)

19

30

Catholic (non-practicing)

25

39

Other Christian

5

8

Non-Christian

2

3

Atheist

3

5

10

15

64

100

No religious affiliation
Total

Table 3 reflects that the majority of the respondents were Catholic (69%). A total
of 39% of all respondents were non practicing Catholics, with another 30% practicing
Catholics. Ten of the respondents, reflecting 15%, reported no affiliation. There were
limited numbers of any other religious affiliations reported, with Christian, non Christian
and Atheist receiving eight, three and five percent respectively. For the purpose of this
survey, these demographic statistics are presented for informational purposes only, with
no statistical analysis run on this data.
Primary Research Question
The Primary research question was: Is there a long-term impact of a Kairos (Encounter)
high school retreat on participants at a Catholic high school in the Pacific Northwest?
The data associated with the primary research question were generated by the
online survey and the follow up interviews. Data for the primary research question were
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also generated by the data used to answer the secondary research questions. Data to
answer the research question were gathered within the survey, with quantitative data
coming from Question 9 and qualitative data coming from Question 11 and 14. Question
9 specifically asked participants to state their level of agreement with a series of impact
statements related to the existence of a long-term impact. The visual analog scale was
interval between 1.0 and 5.0, with 1.0 representing strongly disagree and 5.0 representing
strongly agree. The participant could move a slider in .1 increments to their desired level
between 1.0 and 5.0. The response option of 3.0 was a midpoint of neither agree nor
disagree. The relative difference between the midpoint of 3.0 (neither agree nor disagree)
to the response on any question determined the level of agreement or disagreement with
+/- 1.0 from the midpoint (2.0 and 4.0 respectively) being agree/disagree and +/- 2.0 from
the midpoint (1.0 and 5.0 respectively) being strongly agree/strongly disagree.
Qualitative data were also collected within the survey. Question 11 offered an openended response where participants could name any long-term impacts, they continued to
experience that were not included in the impact list provided in Question 9 and in
Question 10. Additionally, Question 14 allowed each respondent an open-ended
opportunity to name any potential negative impacts from the retreat.
Quantitative Results for Primary Research Question. Descriptive statistics
including means and standard deviations were calculated on the collected responses.
Table 4 represents the results of Question 9 and correspond directly to the primary
research question of the presence of long-term impact. The results are sorted by highest
average mean score based on the Visual Analog Likert one to five scale. Question 9
consisted of four statements asking participants to respond to overarching general

55
impacts rating their level of agreement. Question 9 specifically answers the main research
question of impact.
Table 4
Level of agreement with general retreat impact statements

Impact statement

N

M

SD

The lessons I learned about myself on the

63

3.91

.86

63

3.86

.81

60

3.53

.84

60

3.13

1.3

retreat continue to impact me today
The lessons I learned about others on the
retreat continue to impact me today
Generally, I continue to experience the
impact of my participation on the retreat
The lessons I learned about God and my faith
on the retreat continue to impact me today

As reflected in Table 4, response means for each statement were higher than 3.0
(neither agree nor disagree) reflecting that for each statement there was some average
level of agreement of impact. When responding to the statement “Generally, I continue to
experience the impact of my participation on the retreat”, the mean was 3.53 with a
standard deviation of .84, a little over midway between neither agree nor disagree and
agree. The highest mean for agreement was for the statements involving lessons learned
about self (M = 3.91, SD = .86) and others (M = 3.86, SD = .81) that continue to impact
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respondents today. The lowest level of agreement was for lessons learned about God and
faith continuing to impact the participants today (M = 3.13, SD = 1.3).
Frequency counts were conducted for each general impact statement in Question
9 and reflected in Table 5. The total percentage of responses that were 5.0 (strongly
agree) is also in the table, as is the total percentage of responses that were at least 3.5,
halfway between neither agree nor disagree and agree. The responses at the 3.5 level and
above reflect all of the answers that at least somewhat agree with the statement.
Table 5
Percentage of responses for Question 9 at 5.0 and at least 3.5
Impact statement

N

% 5.0

% >3.5

The lessons I learned about myself on the

63

22

73

63

16

73

60

5

63

60

15

42

retreat continue to impact me today
The lessons I learned about others on the
retreat continue to impact me today
Generally, I continue to experience the impact
of my participation on the retreat
The lessons I learned about God and my faith
on the retreat continue to impact me today

Table 5 shows the percentage of responses to Question 9 that were 5.0, or strongly
agree, as well as the percentage of responses what were greater then 3.5, which is
halfway between 3.0 (neither agree nor disagree) and 4.0 (agree). A response higher than
3.5 indicates some level of agreement with the statement, so for the purpose of this study,
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I am calling this “somewhat agree.” Both statements stating lessons learned about self
and others as a long-term impact had 73% of the respondents at least at the 3.5 level of
“somewhat agree” with these statements. The lowest percentage of respondents with at
least the 3.5 level of somewhat agree was for the statement about lessons learned about
God and faith. This statement also had 15% of the respondents strongly agree.
Qualitative Results for Primary Research Question. Open-ended responses to
Question 9 and Question 11 on any other specific impacts beyond the statements in the
survey are discussed within the secondary research questions later in this chapter.
However, Question 14 offered an opportunity for the respondents to name any potential
negative impacts they continue to experience from the retreat. Question 14 asked: “As a
part of the research surrounding the Junior Encounter, it is important to acknowledge that
not all experiences are positive, and not all impacts are positive. In the space below, if
applicable, please describe any negative long-term impacts you continue to experience
because of the retreat.” Responses were analyzed for themes by causation coding, as
described in Chapter three. There were 18 respondents who answered Question 14. This
yielded a wide variety of responses, most reflecting on more short-term impacts felt by
the respondent immediately after the retreat. There were, however, three themes on longterm negative impacts emerging from these open-ended response data, with each theme
having three responses. The first was that people tended to return to “normal” following
the retreat returning to their established friend groups and ways of interacting. One
respondent captured this theme when they said “That for some people Day 4 didn’t mean
anything after we got back. It’s like people went back the same.” The second theme that
emerged had to do with how after the retreat a few respondents moved further away from
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the Catholic Church. An example of this is one respondent said the retreat “made me
realize I no longer wanted to be religious.” The final theme surrounded the atmosphere of
pressure to share and participate in the retreat captured by one respondent who said “The
forced emotion aspect of it, once I realized what we had gone through, kind of messed me
up on how I viewed the encounter.”
The interview data offered additional perspective and validation on these results.
The interview participants affirmed that the relationships strengthened or developed on
the retreat continued through today, offering them long-term impact. The interview
participants highlighted the shared experience aspect of the retreat, both during high
school and how that broadened relationships and supported community, but also once
they entered college and met others who had participated in similar retreats. One
interview participant offered that “it set a basis of comfort” in these new relationships
because of that shared experience.
The interview participants described how the retreat opened their eyes to their
classmates and allowed them to see each other in a new way. The long-term impact of
this was described as “setting the standard” for how relationships could be. The interview
participants said that what they experienced allowed them to see “what’s possible” in
positive relationships and that they continue to seek out these types of relationships even
today.
The primary research question is also answered within the responses linked to the
two secondary research questions which are explored in the next section.
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Secondary Research Questions
The first secondary research question was: If there is a long-term impact, then
what remaining impacts do participants describe three to five years after their retreat
experience? This secondary research question extends and provides data to support the
more general answer to the primary research question by identifying the specific impacts.
This secondary question is explored within the case of participants three to five years
after their retreat experience at a Catholic high school in the Pacific Northwest. On the
survey, Question 10 asked respondents to agree or disagree with a series of statements
describing potential social and emotional impacts of the retreat. The respondents utilized
a five point visual analog Likert scale allowing them to move a slider in .1 increments
between one (strongly disagree) and five (strongly agree).
Quantitative Results for Secondary Research Question #1. Table 6 represents
the results of Question 10 presented with each impact statement by highest reported
mean.
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Table 6
Level of agreement with statements reflecting current retreat impact
Impact statement:

N

M

SD

I still have my Palanca notes and re-reading them is encouraging and

60

4.32

.89

I am more empathetic towards others today because of the retreat

63

4.11

.84

I feel more comfortable with who I am today because of the retreat

62

3.76

1.1

I am less judgmental of others today because of the retreat

61

3.72

.85

I have a better relationship with my family today because of the

61

3.68

.95

I am a more grounded person today because of the retreat

62

3.54

1.1

I have better relationships with my peers today because of the retreat

62

3.54

.93

I am more resilient in the face of adversity today because of the

61

3.38

1.1

I am more confident in myself today because of the retreat

63

3.35

1.2

I have a greater sense of hope for my future today because of the

59

3.35

1.2

I am closer to God today because of the retreat

57

3.10

1.2

I am a more faith-filled person today because of the retreat

56

3.08

1.3

I participate in more service/social justice activities today because of

58

2.70

.95

56

2.14

1.0

comforting

retreat

retreat

retreat

the retreat
I participate in more formal religious events today (re: Catholic Mass)
because of the retreat

61

As reflected in Table 6, and with the exception of two statements, all other
response means were above the 3.0, corresponding to the neither agree nor disagree
midpoint. The highest level of agreement (M = 4.32, SD = .89) was for “I still have my
Palanca notes and rereading them is encouraging and comforting.” The only other
statement response mean exceeding the “agree” level of 4.0 was “I am more empathetic
towards others today because of the retreat.” There were five impact statements where the
mean was above the 3.5 level, but below the 4.0 level. “I feel more comfortable with who
I am today because of the retreat”, “I am less judgmental of others today because of the
retreat”, “I have a better relationship with my family today because of the retreat”, “I am
a more grounded person today because of the retreat”, and “I have better relationships
with my peers today because of the retreat”. These impact statements represent social and
emotional impacts and are tied to the first secondary research question of what specific
long-term impacts retreat participants continue to experience three to five years after the
retreat.
The only two impact statements with a mean score below the 3.0 (Neither Agree
nor Disagree) level, were “I participate in more formal religious events today (re:
Catholic Mass) because of the retreat” (M = 2.14, SD = 1.0) and “I participate in more
service/social justice activities today because of the retreat” (M = 2.70, SD = .95). These
two impact statements were below the midpoint with only “I participate in more formal
religious events today (re: Catholic Mass) because of the retreat” having a mean score
below 2.5 which is midway between Neither Agree nor Disagree and Disagree, meaning
that the respondents at least “somewhat disagreed” with this statement.
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Table 7 shows the percentage of responses that were either 5.0 (strongly agree) or
greater than 3.5 (at least somewhat agree) for each of the impact statements in Question
10. 3.5 is midway between 3.0 (neither agree nor disagree) and 4.0 (agree) so for the
purpose of this study I am calling 3.5 “somewhat agree.”
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Table 7
Percentage of responses at 5.0 and at least 3.5 for Question 10
Impact statement:

N

% 5.0

% >3.5

I still have my Palanca notes and re-reading them is encouraging

60

48

82

I am more empathetic towards others today because of the retreat

63

30

82

I feel more comfortable with who I am today because of the retreat

62

21

60

I am less judgmental of others today because of the retreat

61

10

66

I have a better relationship with family today because of the retreat

61

18

56

I am a more grounded person today because of the retreat

62

15

50

I have better relationships with peers today because of the retreat

62

8

53

I am more resilient in the face of adversity today because of the

61

12

44

I am more confident in myself today because of the retreat

63

14

44

I have a greater sense of hope for my future today because of the

59

14

44

I am closer to God today because of the retreat

57

14

37

I am a more faith-filled person today because of the retreat

56

11

37

I participate in more service/social justice activities today because

58

3

15

56

4

7

and comforting

retreat

retreat

of the retreat
I participate in more formal religious events today (re: Catholic
Mass) because of the retreat
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In Table 7, the percentage of responses that were 5.0 (strongly agree) and above
3.5 (at least somewhat agree) are listed for each impact statement. The impact statement
with the highest percentage of responses at the 5.0 (strongly agree) level was 48%
strongly agreeing that “I still have my Palanca notes and rereading them is encouraging
and comforting.” This statement also had the highest percentage (82%) of respondents at
least at the 3.5 level of somewhat agree. The lowest percentage of “strongly agree”
responses was for the statement “I participate in more formal religious events today (re:
Catholic Mass) because of the retreat” at 4%. Additionally, for this statement, only 7% of
the responses were at least 3.5 (somewhat agree). For 6 out of 14 of the impact
statements, more than 50% of the responses were at least 3.5 (somewhat agree).
Qualitative Results for Secondary Research Question #1. Question 11 offered
an opportunity for respondents to include open-ended responses. Specifically, Question
11 asked the respondents to: “Please describe any other impact you continue to
experience today because of your participation on the Junior Encounter.”
There were 26 respondents (40.6%, of those who responded to the survey) who provided
open-ended responses. Using Saldaña’s causation coding methodology as described in
Chapter 3 methodology section, three distinct themes emerged from these open-ended
responses. First, that the retreat created a shared experience with their peers, and they felt
and continue to feel closer to them. One respondent offered: “I am significantly closer
with peers, especially those who I was on the retreat with.” A second theme involved the
positivity and love that they felt on the retreat and continue to feel today, either because
of the “Palanca” letters, or their relationships. One respondent captured this theme when
they answered: “I am continually in awe of the outpouring of love and support this retreat
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has provided even as the years go on.” The third theme centered more generally on how
the retreat changed their life, their future, or the choices they make today. This theme
describes the positive social and emotional impacts still felt due to the retreat. This theme
is captured in this respondent’s answer: “I am more conscious of my actions and the way
I impact others.”
These three themes in the qualitative open ended response data were reflected in
the quantitative as well. The first theme of improved relationship with peers is closely
related to the agree/disagree statement: “I have better relationships with my peers today
because of the retreat” where the data show relative agreement with this statement (M =
3.54, SD = .93). The second theme of positivity and love continued to be felt today is
reflected in the highest agreement to the statement: “I still have my Palanca notes and
rereading them is encouraging and comforting” (M = 4.32, SD = .89). The final theme is
related to how people are more aware of their impact on others and related to the
statement (M = 4.11, SD = .84). “I am a more empathetic person today because of the
retreat.
Interviews added data to further these results. The participants spoke about how
grateful they were for the experience. They talked about how the experience gave them
time and really encouraged them to reflect on their relationships. They affirmed that they
got to see their peers in new ways and found connections with those who may have been
experiencing a challenge similar to their own. The participants talked about the unique
nature of the retreat, with one saying it was “unlike anything they had experienced
before.”
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Interview participants specifically discussed the faith impacts, in terms of
challenging them to explore their faith long after the retreat. One participant said that it
“motivated me to learn more” about God. Participants discussed the broad nature of faith
on a personal level and not within an organized religious context.
The second secondary research question was: If there is a long-term impact, then
which activities, aspects, or formats on the retreat provide the basis for the long-term
impact described by the participants? Question 12 on the survey listed each retreat
element on their junior encounter and gave the respondents a scale to report the level of
contribution. The series of responses for Question 12 provided an opportunity for the
respondents to rate specific retreat elements as either contributing to the impact they
currently experience or not. The question scale offered a visual analog scale between 1.0
and 4.0 with 1.0 corresponding to “No Contribution,” 2.0 corresponding to “Little
Contribution”, 3.0 corresponding to “Moderate Contribution” and 4.0 corresponding to
“High Contribution.” The respondent could move a slider in .1 increments to their desired
level for reporting between 1 and 4. Included as a response option was “N/A, I do not
remember this aspect,” allowing the respondent not to respond for any specific retreat
elements. Survey Question 13 offered an open ended option for the respondents to report
any other specific retreat elements that most contributed to their impact which were not
included in the retreat element list from Question 12.
Quantitative Results for Secondary Research Question #2. Descriptive
statistics including means and standard deviations were calculated on the collected
responses to Question 12. Table 8 represents the results of Question 12 presented by
highest average mean score for each retreat element.
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Table 8
Reporting which retreat element contributed most to the overall impact
Retreat Element

N

M

SD

The overall “surprises” from the retreat (Letters, Etc.)

63

3.76

0.53

"Notes" from Parents / Family

58

3.70

0.57

the retreat

62

3.68

0.60

"Notes" from Friends / Alumni

58

3.66

0.56

The use of a retreat space far away from school

61

3.56

0.60

The overall sense of community created on the retreat

61

3.55

0.69

Having a three-day and two-night structure to the retreat

62

3.51

0.76

Sunday Liturgy back at school

56

3.50

0.83

"Notes" from Teachers / Staff

56

3.43

0.72

The expectation for personal sharing developed on the retreat

62

3.32

0.71

Small group sessions

63

3.28

0.75

Strength Bombardment Activity

39

3.24

0.99

Cross to take home after the retreat

52

3.22

0.91

Rock Activity Small Group Session

52

3.21

0.83

Dinner and EDP

55

3.20

0.72

Your small group

61

3.18

0.86

Talk / Small group: Our Greatest Need – To Be Loved

47

3.12

0.83

Encouraging dropping of access to technology/social media during
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Table 8 Continued
Retreat Element

N

M

SD

Cross Ceremony

48

3.09

0.96

Talk: Forgiveness

42

3.07

0.77

Your small group student leader

60

3.07

0.92

Talk / Small Group: Taking the Encounter Home/Laying on of Hands

51

3.04

0.90

Talk: Finding Love

42

3.00

0.72

Talk / Small group: How am I doing?

51

2.99

0.87

Talk: Obstacles to Love

43

2.99

0.78

Talk / Small group: Masks

51

2.98

0.80

Talk: Challenge of Loving – Responding to Love

39

2.96

0.84

Ladder of Light Activity

43

2.95

0.87

Celebration of Catholic Mass on the retreat

51

2.92

1.02

Free Time / Recreation Activities

57

2.83

0.89

Large Group Sharing of "Notes" Activity

52

2.80

0.95

Guided Meditation / Quiet Time with Scripture Activity

52

2.79

0.93

Reconciliation Service

43

2.67

0.97

Talk: Finding God in Love

42

2.60

0.92

Examination of Conscience experience

34

2.59

0.97

Kaleidoscope Activity

28

2.34

0.88

As reflected in Table 8, all of the response means were above the 2.0 “Little
Contribution” level, meaning that each retreat element contributed in some way. Overall,
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27 of the 35 activities rated between 2.50 and 3.50 average mean score with the midpoint
of this range being 3.0, “Moderate Contribution.” Rating higher than 3.0 were 21 out of
the 35 elements, reflecting that the majority of the retreat elements rated at least
“Moderate Contribution.” The highest level of contribution reported (M = 3.76, SD = .53)
out of a possible 4 was for the “overall surprises” on the retreat. This response also had
the highest response rate at 63 of 64 respondents.
Other retreat elements with mean scores above the 3.5 level, which is midway
between 3.0 (Moderate Contribution) and 4.0 (High Contribution were: "Notes" from
Parents/Family ( M = 3.70, SD = 0.57), “Encouraging dropping of access to
technology/social media during the retreat” (M = 3.68, SD = 0.60), "Notes" from Friends
/Alumni” (M = 3.66, SD = 0.56), “The use of a retreat space far away from school” (M =
3.56, SD = 0.60), “The overall sense of community created on the retreat” (M = 3.55, SD
= 0.69), “Having a three-day and two-night structure to the retreat” (M = 3.51, SD =
0.76), and “Sunday Liturgy back at school” (M = 3.50, SD = 0.83). These retreat elements
represent a wide range of retreat format, activity and structure elements that were
identified as contributing to the long-term impact from the retreat.
The lowest level of contribution reported was for the “Kaleidoscope Activity”
with only 28 responses (M = 2.34, SD = .88) which was very close to the 2.0 level
indicating “Little Contribution” level. The next two lowest retreat elements were: “Talk:
Finding God in Love” (M = 2.60, SD = 0.92), and the “Examination of Conscience
experience” (M = 2.59, SD = 0.97)
Table 9 shows the percentage of responses that we at the 4.0 (High Contribution)
level and also the percentage of responses that were at least at the 2.5 (some contribution)

70
level. 2.5 is midway between 2.0 (Little Contribution) and 3.0 (Moderate Contribution)
which for the purpose of this study I am calling “some contribution.” This table also
includes the number of responses (N) for each retreat element.

71
Table 9
Percentage of responses at 4.0 and at least 2.5 for Question 12
Retreat Element

N

% 4.0

%>2.5

The overall “surprises” from the retreat (Letters, Etc.)

63

73

98

"Notes" from Parents / Family

58

72

95

during the retreat

62

65

95

"Notes" from Friends / Alumni

58

62

95

The use of a retreat space far away from school

61

57

93

The overall sense of community created on the retreat

61

60

90

Having a three-day and two-night structure to the retreat

62

57

89

Sunday Liturgy back at school

56

62

87

"Notes" from Teachers / Staff

56

52

86

The expectation for personal sharing developed on the retreat

62

36

84

Small group sessions

63

33

84

Strength Bombardment Activity

39

46

82

Cross to take home after the retreat

52

44

83

Rock Activity Small Group Session

52

33

83

Dinner and EDP

55

33

84

Your small group

61

34

77

Talk / Small group: Our Greatest Need – To Be Loved

47

28

74

Cross Ceremony

48

35

75

Encouraging dropping of access to technology/social media
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Table 9 Continued
Retreat Element

N

% 4.0

%>2.5

Talk: Forgiveness

42

24

71

Your small group student leader

60

35

75

of Hands

51

29

76

Talk: Finding Love

42

19

79

Talk / Small group: How am I doing?

51

29

72

Talk: Obstacles to Love

43

16

74

Talk / Small group: Masks

51

22

78

Talk: Challenge of Loving – Responding to Love

39

20

74

Ladder of Light Activity

43

31

53

Celebration of Catholic Mass on the retreat

51

35

71

Free Time / Recreation Activities

57

21

60

Large Group Sharing of "Notes" Activity

52

25

61

Guided Meditation / Quiet Time with Scripture Activity

52

23

63

Reconciliation Service

43

21

58

Talk: Finding God in Love

42

10

59

Examination of Conscience experience

34

9

59

Kaleidoscope Activity

28

11

56

Talk / Small Group: Taking the Encounter Home & Laying on

As reflected in Table 9, the highest percentage of 4.0 (High Contribution)
responses was for the “The overall ‘surprises’ from the retreat (Letters, Etc.)” element at
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73%. Additionally, 98% of the responses were at least at the 2,5 (some contribution)
level. "’Notes’ from Parents / Family” had 72% 4.0 responses, with 95% of the responses
at least at the 2.5 level. The lowest percentage of responses at the 4.0 (High Contribution)
level was for the “Examination of Conscience experience” with only 9% responses at this
level. However, 56% of the responses for this activity did rate the element at least at the
2.5 (some contribution) level. The fewest number of responses to any element was 28 for
the “Kaleidoscope Activity” element. The highest number of responses for any element
was 63 for both “The overall “surprises” from the retreat (Letters, Etc.)” and the “Small
group sessions.” Each retreat element received responses at the 4.0 (High Contribution)
level and each retreat element had at least 50% of the responses at least at the 2.5 (Some
Contribution) level.
Qualitative Results for Secondary Research Question #2. Question 13 offered
an opportunity for respondents to include open-ended responses. Specifically, Question
13 asked the respondents: “Please describe any other element of the Junior Encounter that
highly contributed to the impact you experience now because of the retreat.” There were
20 respondents for Question 13 (31.3% of those who responded to the survey) who
entered an open ended response. Of these responses, two main themes emerged. The first
retreat element that emerged as a theme was the location of the retreat, specifically
having a river nearby. This included how impactful the river was in their opportunity to
reflect and how the river was incorporated into some of the other retreat elements,
amplifying their impact. One respondent captured the theme in this way: “When I think
back to the Encounter, I think of the river and spending reflective time alone.” The
second theme involved the impact of the diversity of the small group and retreat
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participants. This included the diversity of experiences and perspectives shared on the
retreat and how this gave them new knowledge of their peers. One respondent captured
this sentiment when they said: “I felt like I saw a lot of them in a different light and vice
versa.” Other elements captured in the responses for Question 13 included: going again as
a crew member, how the secrets were kept for everyone to experience on their own, and
how faith and the liturgy were experienced in a new and different way.
Interview responses highlighted the notes and letters as a key impactful element.
One participant had recently reread their letters and felt affirmed by the reminder of the
outpouring of love received on the retreat. The effort that went into writing, and gathering
the letters was also offered as to why this element is so impactful. Another impactful
element highlighted in the interview was the secret nature of the retreat. Participants
discussed how meaningful it was that people did not share the experiences with peers
who had not yet attended, allowing them to experience everything on their own.
The interviews highlighted the celebration of Catholic Mass at the conclusion of
the retreat as a highlight and very impactful. The Mass was back at school and friends
and family also attended. The interview participants said this opened their eyes to the
connectedness of their experience with their family and all those who had participated
before.
The interviews discussed the “rock” activity as being greatly impactful, both
because it was connected to nature near the river, but also because it was a physical act
involving throwing a rock in the river and leaving that challenge behind. They also
discussed the “wall” activity (Examination of Conscience) and how uncomfortable they
were with the experience. They talked about how it was challenging to take the
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experience seriously so there was no long-term positive impact from this experience, and
instead it distracted and detracted from the overall experience.
Summary
In this chapter, results were presented by research question. The primary research
question was explored through both quantitative and qualitative data, which was
summarized in tables of response means and standard deviations, as well as frequency
counts and response percentages. Qualitative data were presented within themes and
appropriate quotes were offered to capture the essence of the theme.
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Chapter 5: Summary and Discussion
Introduction
This chapter provides an overview of the entire research project, followed by my
interpretation of the data. I identify various categories of impacts, including social,
emotional, mental health, and faith impacts. I reference the data within my study to
provide evidence for each long-term impact category. Finally, I make recommendations
based on this data. My recommendations are directed at both the retreat directors as well
as the administrators of Catholic schools.
Summary
Adult trends in disaffiliation from Christian religious institutions, and increases in
the percentage of adults who are not affiliated with any religion is accelerating in the
United States (Pew, 2019). In one response to this trend, the Catholic Church has
instituted standards for Catholic schools focusing on the integration of faith into the
everyday practice of the students’ lives including offering religious based, faith formation
retreats (CSSP, 2021). Retreats offer spiritual formation and community building
(Nelson-Johnson, 2015). Catholic high schools implement retreats to foster faith and
community in the short term, during the participants high school years, but also for the
longer term in the life of the students (Luchette, 2014). This is often one of the stated
outcomes related to the fulfillment of the mission of the Catholic School. Personnel who
direct the retreats within the schools can benefit from research based programs. Kairos
retreats, also often called Encounter and Search, are based on the spiritual exercises of St.
Ignatius of Loyola (Burke, 2012). Long-term impacts of Kairos retreats remain largely
unstudied. The standards instituted for Catholic schools rely on data from surveys of the
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current student body, and the programs present in the school which align to meeting the
standard (CSSP, 2021). Long-term review of the efficacy of the retreat program can
serve to inform both the retreat directors and the Catholic institutions who employ them
to serve the faith formation needs of the students.
Therefore, the purpose of this case study was to identify and describe the longterm impacts, as defined as three to five years after the Kairos retreat experience, for
participants who engaged in the Kairos retreat at a Catholic high school in the Pacific
Northwest.
The main question addressed in this research was:
Is there a long-term impact of a Kairos high school retreat on participants at a Catholic
high school in the Pacific Northwest?
Secondary questions included:
1) If there is a long-term impact, then what remaining impacts do participants
describe three to five years after their retreat experience?
2) If there is a long-term impact, then which activities, aspects, or formats on the
retreat provide the basis for the long-term impact described by the participants?
The Study
To complete this study, I partnered with a Catholic high school in the Pacific
Northwest that has a consistent retreat program aligned to the Kairos retreat model.
Graduates from the classes of 2017, 2018, and 2019 who participated in the retreat during
their junior year, were invited to complete an online survey and participate in a follow-up
interview or interview. This case represents participants three to five years after their high
school retreat experience in order to capture potential long-term impacts. The impact
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portion of the survey consisted of statements that the respondents were invited to rate
their level of agreement or disagreement with. Each statement had a visual analog scale
with 3.0 (neither agree nor disagree) as the midpoint. Agree and disagree were either 4.0
or 2.0 respectively and strongly agree/strongly disagree were given scores of 5.0 and 1.0
respectively. The respondent was able to select a response in .1 increments. The impact
contribution portion of the survey asked the respondents to rate each retreat element on
how much each element contributed to their long-term impact from the retreat. The visual
analog rating scale began at 1.0 with “no contribution” with 2.0 being “some
contribution”, 3.0 as “moderate contribution” and 4.0 being “high contribution”. The
respondents could select a number to the .1 interval. There was also an option to select
“N/A, I do not remember this aspect” for any retreat element.
Both the impact and retreat element portions of the survey were accompanied by
an open ended option giving the respondent an opportunity to name an impact not
included in the statements, and a contributing aspect not captured in the retreat element
list. Descriptive statistics were calculated on the responses for each impact statement and
retreat element in order to determine the frequencies, mean and standard deviation for
each impact statement and retreat element. Open ended responses were analyzed using
causation coding and interview responses were used to create triangulation of the data
that emerged.
Results
Research results are presented by theme. These themes represent the major outcomes
associated with Catholic high school retreats, and aligned to the standards for Catholic
Education. Results are interpreted in response to the research questions and I have

79
provided analysis of each theme and the implications and considerations stemming from
my research.
General Impact. When answering the fundamental research question of the study
as to the presence of a long-term impact, Question 7 on the survey specifically asked the
respondents: “Generally, I continue to experience the impact of my participation on the
Junior Encounter.” On the five point visual analog scale used in the survey, the response
(M = 3.53, SD = .84) was closer to “agree,” meaning that there is some level of positive
agreement that respondents in the case continued to be impacted by their retreat
experience three to five years later. Specifically, 63% of those who took the survey
responded with at least a 3.5. This data point provides an affirmative answer to the
fundamental research question of the existence of long-term impact from the retreat.
Question 7 also examined other broad impacts asking: “The lessons I learned
about myself on the retreat continue to impact me today” (M = 3.91, SD = .86) and “The
lessons I learned about others on the retreat continue to impact me today” (M = 3.86, SD
= .81). These average scores rose to almost 4 out of 5 points possible, representing a
score very close to “Strongly Agree” that the lessons the participants learned about
themselves, and others continue to impact them today. For both of these two impact
statements, 73% of those who took the survey responded with at least a 3.5, which
represents a vast majority of responses. The final general impact statement asked in
Question 7 asked them to respond to: “The lessons learned about God and my faith
continue to impact me today” (M = 3.13, SD = 1.13). The average for this question was
much closer to the 3.0 midpoint on the five point scale. This shows that the respondents
generally neither agreed nor disagreed with this statement, however the mean was still
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above the 3.0 midpoint. Further, 42% of those who took the survey responded with at
least a 3.5. This does not represent a majority of responses, but it does represent a
sizeable number of the responses and provides further evidence of a long-term impact.
Social and Emotional Impacts. The next portion of the survey was intended to
add specificity to the general long-term impact statements in the areas of social and
emotional impacts. This part of the survey was designed to provide data for the secondary
research question: “If there is a long-term impact, then what remaining impacts do
participants describe three to five years after their retreat experience?” This part of the
survey provides the strongest evidence of long-term impact from the retreat. The highest
level of agreement (M = 4.32, SD = .89) was for “I still have my Palanca notes and
rereading them is encouraging and comforting.” This mean was in between the 4.0 agree
level and the 5.0 of strongly agree level. A full 48% of those who took the survey
strongly agreed (5.0) with the statement and an overwhelming majority of 82%
responded with at least a 3.5. The next highest mean for an impact statement, and the
only other statement beyond the 4.0 corresponding to agree, was for the respondents
agreeing that they are more empathetic towards others today because of the retreat (M =
4.11, SD = .84). For this statement, 30% of those who took the survey strongly agreed
(5.0) and a vast majority of 82% responded with at least a 3.5. Other impact statements
with mean scores close to the 4.0 agree level were: “I am more comfortable with who I
am today” (M = 3.76, SD = 1.11), “I am less judgmental of others today” at (M = 3.72,
SD = .85), “I have a better relationship with my family” (M = 3.68, SD = .95), and the
two statements “I am a more grounded person today” (M = 3.54, SD = 1.11), and “I have
better relationships with my peers today because of the retreat” (M = 3.54, SD = .93).
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These results show there are identifiable social and emotional long-term impacts from the
retreat; and further, that the largest impacts centered on relationships, both in terms of
effective and affective. Effective social impacts meaning the general status of current
relationships, and the way the respondent views those with whom they are in
relationships with. In terms of affective emotional impacts, there is more comfortability
with self and a more grounded self.
The long-term impact on relationships with both others and self is evident within
the data. The Kairos retreat offers an opportunity for the participants to see others and
themselves in a new way. It also offers participants an opportunity to witness love and
affirmation, through the receiving of notes and letters, as well as a new community of
people with a shared experience. This impact continues, because the original experience
set a new standard for what is possible within relationships and they participants continue
to strive to find those similar relationships and community today.
Faith Impacts. Faith impacts were harder to capture in the data. The overall
response averages for the faith related questions were closer to the midpoint. However,
when digging deeper into the data, 11% of the responses were 5.0 (strongly agree) to the
question “I am a more faith filled person today because of the retreat”. This percentage
increases to a total of 45% of the responses were 3.5 or greater, which means that at least
45% of the respondents to the question at least somewhat agreed with the statement.
When responding to the question “I am closer to God today because of the retreat”, 14%
of the respondents recorded 5.0 (strongly agree). That percentage increases to 39% of the
responses were 3.5 or higher, meaning that 39% of the respondents at least somewhat
agreed that they are now still closer to God today because of their retreat experience.

82
These faith impacts, put into the context of the Pew research on Catholic disaffiliation,
give hope that programs such as these retreats can support positive faith developments for
a sizeable percentage of the participants. These data points further underscore the need
for Catholic schools to implement Kairos style retreats in order to support the Catholic
faith. Catholic school administrators looking for an effective way to positively impact
young people in terms of their faith development, can leverage Kairos style retreats.
While my research shows that a long-term positive faith effect is not experienced by all
participants, it is experienced by roughly half of them, which is very meaningful for those
participants.
Impactful Retreat Elements. The last portion of the survey was designed to
provide data to answer the second secondary research question: “If there is a long-term
impact, then which activities, aspects, or formats on the retreat provide the basis for the
long-term impact described by the participants?” The survey results for which specific
retreat elements contributed most to the long-term impacts were notable. Each element
scored above 2.0 out of a possible 4, where 2.0 corresponds to “little contribution,”
revealing that each element at least minimally contributed to the impact of the retreat.
Calculating the mean score for each of the Retreat Elements revealed “the overall
surprises from the retreat (Letters, etc.)” rated the highest (M = 3.76, SD = .53). Given a
mean of 4 was the highest possible, this element had a large contribution to the long-term
impact from the retreat. Palanca notes from family was highest among all palanca
elements at 3.70, followed by notes from friends/alumni at 3.66 and notes from
teachers/staff at 3.43. Another aspect that was reported to have moderate to high impact
was the structure, location, and timing of the retreat. The lack of access to technology
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during the retreat rated at 3.68, having a retreat space away from the school campus at
3.56 and the three day, two night aspect rating at 3.51. The lowest rated retreat elements
with scores just above the 2.0 “little contribution” level centered on the specific activities
of: Kaleidoscope activity at 2.43, Examination of Conscience at 2.56, the “Finding God
in Love” talk at 2.60 and the reconciliation service at 2.67. While these activities did
offer a level of contribution to the overall impact, it was very close to the 2.0 “little
contribution” level.
When looking at the percentages of responses stating that there was at least some
contribution by a specific retreat element to the long-term impact, it is notable that 98%
of the responses to “the overall surprises from the retreat (Letters, etc.)” were at the 2.5
level or above, meaning that this element was overwhelmingly named as a contributor to
the long-term impact. At 95% of the responses at least at the somewhat agree level of 2.5,
was “Encouraging dropping of access to technology/social media during the retreat.” In
this age where technology, cell phone and social media use is ubiquitous among high
school students, the opportunity to put all of that aside for a few days was named as a key
contributor to the long-term impact of the retreat. “The use of a retreat space far away
from school” had 93% of the respondents at least somewhat agreeing at the 2.5 level.
This affirms that getting high school students out of their ordinary routing and taking
them somewhere else is a critical element of an impactful retreat. Receiving 95% of
responses at the 2.5 (somewhat agree) level or above were: the “Notes” from friends,
family, parents, and alumni. This retreat element; of letters called “palanca”, is a critical
element to the long-term impact, providing an opportunity for the participants to reread
their letters long after the retreat and to be encouraged and affirmed long-term.
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Context of Results
Within the context of the mission of Catholic schools and the need to support faith
development of young people in the schools, this research supports the use of retreats and
their long-term impact on the participants. While the faith impact was relatively lower on
average than other impacts, it was still present. Further, there were a small percentage of
participants who answered that they strongly agree that the retreat continues to support
their faith. This should not be understated. In an era where young people are disaffiliating
at alarming rates, any program that provides long-term support for faith of even a small
number of participants is critical for advancing the mission of the church.
Within the context of research on the use of specific retreat elements, previous
studies, as explored in the literature review, have focused on the effect of various retreat
elements, and the experience of the retreatants. The results of this study support the work
of these previous studies. The impacts of setting the retreat away from school,
discouraging the use of technology and creating an atmosphere of trust and sharing were
all consistent with previous studies.
Within the context of social and emotional impacts of retreats and faith, this study
added depth and language to the specificity of impacts, identifying effective and affective
impacts as defined by concrete impact statements. While these social and emotional
impacts are not necessarily generalizable to all retreat formats, this study does add a longterm impact research base to the Kairos retreat, which is widely used within Catholic
school environments.
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Implications
The most significant and meaningful implication of this research study is that the
Kairos retreat generally provides positive long-term social, emotional and faith impacts
for the participants and support the Catholic school in meeting the faith formation
standards expected of them by the Catholic Church. Catholic high schools who do not
presently have formal retreat programs, or retreat programs aligned to the Kairos model,
should consider implementing one. With disaffiliation increasing nationally, the results
do indicate that retreat programs can support positive faith development, even if these
impacts were less pronounced than other social and emotional impacts.
The second implication of this research is that the retreat’s most meaningful
impact is on the relationships of the participants. These impacts are social and emotional
in nature and support the long-term emotional and mental health of the participants. This
impact should not be underestimated, especially given the challenges of high school and
the timeliness of retreats. Notably, the responses indicate an increased level of long-term
empathy for others because of the retreat. It can be inferred that the core Catholic belief
of dignity of the human person (Catholic Church, 2012) is practically and positively
generated as an outcome of the retreat.
Finally, there is an implication for the inclusion of some core retreat elements
providing foundational contributions to the long-term impacts of the retreat. These
include the use of Palancas, small groups, a retreat space away from school that is
multiple days and nights, discouraging access to technology and maintaining retreat
elements as surprises. Practitioners of the Kairos retreat, as well as those who utilize
retreats in general can be informed by this research.
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Limitations
There are a number of limitations present within the study. The online survey,
distributed to the graduates by the school, had an 8% response rate. While this yielded 64
responses to the online survey and 3 interview participants, this is still a limited number
of responses based on the total membership of the case, so confidence in generalization
of these results is limited by this. As discussed in Chapter 3, the email inviting the
participants to take the survey was generated by the retreat director and sent from within
the school email system. Additionally, the emails were sent to emails provided by the
graduates. It is possible that these emails were ignored by some of the participants, and
the importance of their participation in the survey was not understood. Associated with
this was the fact that the retreat director reported to me that there were a high number of
emails that did not go through. While this exact number was not given to me, this limited
the number of active participants in the case that I was able to have access to for the
survey.
Limitations of the Likert scale agree/disagree responses, while mitigated by the
use of a visual analog scale, are present within the data as well because descriptive
statistics for the response data were calculated as interval data. Finally, there was a
disparity in the number of responses (n) when identifying the impact contribution of
various retreat elements. The option “N/A, I don't remember this aspect” was available
for respondents so most of the averages for the retreat elements are based on fewer than
the 64 total survey responses. The lowest response count (n) for the retreat element
portion of the survey was 28.
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The final limitation involves students who may have experienced multiple
retreats, either before their junior encounter, or even after if they participated as a crew
member. While within the survey I specifically asked them to only consider only the
impacts from their Junior Encounter, it is possible that three to five years later, they
conflated their experiences from other retreats.
Future Research
For the purpose of this study, long-term was defined as three to five years post
retreat participation. This means that all of the respondents within the case were still in
college. Research that goes beyond the three to five year case, including 20, 30 and even
40 years after the retreat could yield some interesting results. Also, for the purpose of this
study, the responses of specific demographics, including by: gender, religious affiliation
and retreat format (all male, all female, coed) were not disaggregated. Research on other,
non-Kairos based retreat models could also be researched and compared to these results
for long-term impact or specific retreat element contribution to impact. While this study
clearly identified faith impacts due to the retreat, research that is able to correlate
participation on a High School Kairos based retreat to disaffiliation might also prove
useful for Catholic leaders and schools.
The process and methodology of the retreat provide a window into graduate
engagement from Catholic schools. As many Catholic schools rely on alumni
engagement to remain financially viable, a study that correlates alumni engagement or
donations with specific high school experiences, like the Kairos or similar retreat, would
be informative for advancement and development staff at Catholic schools.
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Conclusion
Retreats are a powerful tool used by many different organizations for a variety of
different outcomes. Catholic high school Kairos retreats are a common practice utilized
by many Catholic schools in order to meet the standards for Catholic education. These
retreats are impactful not only during the retreat and immediately after the retreat, while
the students are still in high school, these retreats are also impactful for the participants in
the long-term. There are long-term social, emotional, and faith impacts from high school
Kairos retreats. Participants reported being generally more empathetic, having better
relationships with family and peers, are more self-aware and resilient when facing
challenges, and some even maintain a closer relationship with God because of the retreat.
These impacts, while self-reported, are meaningful and traced back to their experience on
the retreat. The surprise Palanca letters that were given to them on the retreat continue to
be a source of inspiration and positive impact. The retreat set a new standard for
participants of what positive and healthy relationships could be, with family, friends, and
themselves. These long-term impacts resulted from key elements of the retreat including:
letters of affirmation from family, friends and teachers, having a multiple day and night
retreat away from school and technology, creating a strong sense of community on the
retreat through small group and large group sharing, and having a significant shared
experience where the retreat elements are kept secret so that everyone can experience
them on their own. The depth of the experience from the retreat is still evident and
impactful even three to five years later.
For all of these reasons and more, every Catholic high school should be
employing a Kairos based retreat within their programming. Even further, if the retreat
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can be adapted to be more secular, even public schools could consider employing a
retreat that incorporates some of the impactful retreat elements outlined in this study.
Young people face many challenges, and equipping them with tools and skills to navigate
life is a very worthy endeavor.
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Appendix A

Impacts of Junior Encounter Retreat Kuffner Dissertation Survey
Start of Block: Default Question Block

Q1
By taking this survey, you are stating the following:
"I understand that I am being invited to voluntarily take this survey because I participated
in the Junior Encounter while I was at XXXX High School and I am a member of the
class of 2017, 2018 or 2019. I also understand that all of my responses are anonymous
and that the answers I provide will only be used in a research project and dissertation by a
doctoral student at the University of Portland."

o
o

I agree to participate (1)
I do not agree to participate (Please exit survey now) (2)

Skip To: End of Survey If This survey is part of a research study conducted by Andrew Kuffner, as part of the
UNIVERSITY OF... = I do not agree to participate (Please exit survey now)

Page
Break
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Q2 I graduated from XXXX as a member of the class of:

o
o
o

2017 (1)
2018 (2)
2019 (3)

Q3 My gender is:

o
o
o
o

Male (1)
Female (2)
Non-binary / other gender (3)
Prefer not to say (4)

Q4 The format of the Junior Encounter I experienced was:

o
o
o

All Male (1)
All Female (2)
Coed (3)
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Q5 My current religious affiliation is:

o
o
o
o
o
o
o
o

Catholic (active / practicing) (1)
Catholic (not active / non-practicing) (2)
Other Christian (Protestant, Lutheran, Methodist, Interdenominational etc.) (3)
Non-Christian (Buddhist, Muslim, Jewish, etc.) (4)
Atheist (5)
Other / My religion is not listed here (6)
I affiliate with multiple religions (7)
No religious affiliation / None (8)

Q6 Please select all that apply to you:

▢

I had experience participating in retreats before attending the junior encounter

(1)

▢
▢

I attended Catholic grade school (for any grades K-5) (2)
I attended Catholic middle school (any grades 6-8) (3)

Q7 Please select that best description for WHY you originally attended the Junior
Encounter

o

I did not want to attend but was forced to go (by friends, family, the school, etc.)

(1)

o

I wanted to go and voluntarily attended (2)
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Q8 If you also participated in crew, please indicate which crew:

▢
▢
▢

I did not participate on any team on another Encounter retreat (1)
Talk / Senior Leader / Small Group Leader (2)
Cook and/or Vigil Support (3)

Q9 This survey is collecting data on long-term impacts of the Junior Encounter from
the perspective of 3-5 years after the retreat. Please respond with your level of
agreement to the following statements. When answering, be sure to only consider your
present-day level of impact and not what you may have experienced on, or directly
after, the retreat.
Strongly
Disagree

Disagree

Neither
agree
nor
disagree
1

Generally, I continue to experience the
impact of my participation on the Junior
Encounter. ()
The lessons I learned about myself on the
retreat continue to impact me today. ()
The lessons I learned about others on the
retreat continue to impact me today. ()
The lessons I learned about God and my
faith on the retreat continue to impact me
today. ()

2

Agree

3

Strongly
Agree

4

5
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Q10 Please continue to state your level of agreement with the following descriptive
statements based on your perspective now, 3-5 years after the retreat:
Strongly
Disagree

Disagree

Neither
Agree
nor
Disagree
1

I have better relationships with my peers
today because of the retreat. ()
I have a better relationship with my
family today because of the retreat. ()
I feel more comfortable with who I am
today because of the retreat. ()
I am more empathetic towards others
today because of the retreat. ()
I am closer to God today because of the
retreat. ()
I participate in more formal religious
events today (re: Catholic Mass) because
of the retreat. ()
I participate in more service and social
justice activities today because of the
retreat. ()
I am a more grounded today person
today because of the retreat. ()
I am more confident in myself today
because of the retreat. ()
I am more resilient in the face of
adversity today because of the retreat. ()
I have a greater sense of hope for my
future today because of the retreat. ()
I am a more faith-filled person today
because of the retreat. ()
I am less judgmental of others today
because of the retreat. ()
I still have my letters (Palanca notes) and
re-reading them is encouraging and
comforting ()

2

Agree

3

Strongly
Agree

4

5
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Q11 (Open Ended) Please describe any other impact you continue to experience today
because of your participation on the Junior Encounter:
________________________________________________________________

Q12
This study is also exploring which specific retreat elements have contributed the
most to the overall impact of the retreat that you continue to feel today. Please rate each
of the following elements based on how much it contributed to the overall impacts of
the retreat that you continue to experience, based on your current perspective.
If you don’t remember any aspect or element, please use that selection and do not provide
a rating:
No
Contribution

Little
Contribution

Moderate
Contribution

1

2

High
Contribution

3

N/A, I do
not
remember
this
aspect
4
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The use of a retreat space far away from
school ()
Having a three-day and two-night
structure to the retreat ()
Encouraging the dropping of access to
technology/social media during the
retreat ()
The overall sense of community created
on the retreat ()
The expectation for personal sharing
developed on the retreat ()
The overall “surprises” from the retreat
(Letters, Etc.) ()
Small group sessions ()
Your small group ()
Your small group student leader ()
Talk / Small group: How am I doing? ()
Talk / Small group: Masks ()
Talk / Small group: Our Greatest Need –
To Be Loved ()
Ladder of Light Activity ()
Talk: Finding Love ()
"Notes" from Parents / Family ()
"Notes" from Friends / Alumni ()
"Notes" from Teachers / Staff ()
Large Group Sharing of "Notes" Activity
()
Talk: Finding God in Love ()
Free Time / Recreation Activities ()
Guided Meditation / Quiet Time with
Scripture Activity ()
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Kaleidoscope Activity ()
Talk: Obstacles to Love ()
Rock Activity Small Group Session ()
Reconciliation Service ()
Talk: Forgiveness ()
Examination of Conscience experience ()
Celebration of Catholic Mass on the
retreat ()
Talk: Challenge of Loving – Responding
to Love ()
Dinner and EDP ()
Strength Bombardment Activity ()
Cross Ceremony ()
Talk / Small Group: Taking the
Encounter Home & Laying on of Hands
()
Sunday Liturgy back at school ()
Cross to take home after the retreat ()

Q13 (Open-ended): Please describe any other element of the Junior Encounter that highly
contributed to the impact you experience now because of the retreat:
________________________________________________________________

Q14 (Open-ended): As a part of the research surrounding the Junior Encounter, it is
important to acknowledge that not all experiences are positive, and not all impacts are
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positive. In the space below, if applicable, please describe any negative long-term
impacts you continue to experience because of the retreat:
________________________________________________________________

Q15
Are you willing to participate in a follow-up focus group? If yes, enter your email address
below. If not, skip this question and the survey is complete.

By answering this question with my personal email address, I am stating my willingness
to participate in a 30 minute focus group zoom session to share my perspective on the
impacts of the Junior Encounter. I also recognize that my previous answers no longer will
be anonymous to the researcher. I can be reached at the following email :
________________________________________________________________
End of Block: Default Question Block
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Appendix B
Encounter Retreat Schedule

Encounter Talks and Schedule
Preparation

PRAY! Keep the Prayer of an Encounter
Leader by your bedside during your
preparation and use it.
When you write talks:
1) 3-4 pages single spaced usually will last
about 10-12 minutes, after you are done,
expand the type to 18-24 point and double
space;
2)integrate a New Testament passage into your
talk; in the past some have used that phrase
from Scripture to break for pauses in their
talks… some have used it in the beginning… it
should not look like an afterthought.
3) at the end of some talks, there will need to
be focusing questions for the retreatants to use
in their small groups; the questions used are at
the end of this packet (if you have
discussion questions, please give the
questions for reflection before the song
and then after the song as well).
4) with 70+ people in the room you must
project your voice so practice your talk in a
loud voice;
5) Make notes to yourself in the talk to speak
slowly; (a good idea is to make sure you look
at least once toward each of your small group
members, some people have put their names
right in the middle of their talk to remind
them)
6) stay away from preaching. The preachers
can do this well enough. The way this best can
be done is to “own” all the statements you use.
Instead of telling “what you should
do/feel/know” say what I do/feel/know. For
example “a mask you all have is…” is better
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“a mask we all have is…” is best “a mask I
have is…”
7) the song is used for a reflective moment after
your talk so your talk should be tied with it in
some way please make sure the lyrics are
“Encounter presentable” – if you can’t find a
song with words, instrumentals have been
used; On the Encounter weekend, if you choose to play a
song, one Rector will be responsible for all the songs to be
played. The Rector DJ must have your song cued and
volume ready before the talk begins or you will not be
allowed to start your talk.

8) Confidentiality - with the issue of
confidentiality, please recognize that as we
expect confidentiality on the Encounter, your
families expect a certain level of confidentiality
as well. A certain guideline might be “can I talk
about this person in a noble way? ..." If
someone is talked about that our students have
"access to," (student, faculty, family member)
then you need to get that person’s permission
to talk about them (they can remain
anonymous, if that is possible, in the talk
however). We cannot stress enough that if you
do not get permission and someone finds out
they were the subject of a talk, the damage
could be much greater in destroying trust and
healing. That permission provides a safety
level for families and friends that is needed for
the integrity of the Encounter Retreat. If
someone in your talk does a commendable act,
you can name the person if it is a positive
comment. We all need positive role models.
9) the outline on these sheets should/can be
used to organize your thoughts, but be creative
– we really need you for the talk for which you
have been chosen!

3:00 p.m.

THURSDAY AFTERNOON
Senior Leaders (SL) and Vigil Team:
- If needed, Assemble palancas in assigned
rooms with special specific attentiveness to
parents
- load vans from the Campus Ministry Office
Coordinators:
- check off supply list (check with Ms. Wood)
SL and Coordinators and Coadjutor:
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Sometime in the
eveningArrive at Retreat Site
The ladder of light is in
the Sahalie Closet …set
up the top two levels
with a white candle.

8:15 a.m.
8:30 a.m.
8:50 a.m.

10:15 a.m.
The best way to do this is
when the rectors get on
the bus, they welcome
everyone and then tell
them., “please read the
sheet of paper in your
room, get your name tag,
…when we call your
name, the next thing you
will hear is your room
number. Listen carefully
as here comes your
name and room
number.”
10:30 a.m.

- eat dinner on way to retreat site (Team pays
for own dinner)
- Unload vans and help unload food trailer.
- Personal gear to rooms
- Fix door tags to rooms and put up bed
posters
- Place Welcome sheets and name tags in
rooms
- Small group boxes, and supplies for the first
two small group meetings (just the first
two small group meetings)
- Take the plastic off them if they are
wrapped in plastic and put candles in the
divided shopping bags and
- Set up large meeting room for next day
- Set up Cafeteria
- SL/Coordinators Strength Bombardment (if
time allows) or Prayer/reflection
7:36 am the bus should leave Jesuit High
School
FRIDAY
Team arise
Breakfast
Receiving Leader Crosses (looks like the
Saturday evening of the Encounter) and
Small group room- prayer time (ten
minutes at least)
Retreatants arrive, unload bus, leaders can
show people where their rooms are, dump
gear, return with name tags on

1. Welcome from one of the staff (Fr.
Kieran OP or Fr. David OP) of St.
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Introduction
and Rules

-

-

-

-

-

10:45 a.m.
Quick Small Group
Meeting

Benedict’s Retreat House and some words
from the Director of Campus Ministry or
one of the coordinators.
2.Rectors:
Introduce Team and adults (first name
basis)
Explain role of Rectors/Group
Leaders/Adults (Rectors will facilitate
large group sessions. The Team is here to
facilitate small groups and give reflections
on their life. Adults are here to share their
life experience and to trouble-shoot.)
Stay on grounds
Wear a watch and show up on time (tight
schedule)
Be open and honest
Bedtime is 11:30, lights out at midnight
No alcohol, or other drugs, nor tobacco
All school rules are enforced …not
appropriate dress code or gum but
certainly respect issues
What is said in the group stays in the group
(elaborate here and really emphasize trust
and a sacred confidence in sharing!)
If you know what’s coming up on the
weekend, keep it to yourself
SL/Adults have first dibs on morning
showers, juniors will have time after
breakfast
You will show up for all activities (no
sleeping in and missing breakfast!)
Everyone at the same eye level when
sharing
Don’t switch bed rooms rooms without
getting the coordinators’ permission
Only TEAM or Adults touch candles—no
playing with them at all!
No food or drink in main meeting room
There will be a priest available (name the
chaplain for the weekend) for you if you
would like to speak to him or any of the
adults
Other?? Have fun!
Small group leader:
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(keep cards for next mtg then
bring them back to the
rectors)

NEW way of doing
candles as of
11/2018
11:00 a.m.
Main meeting room

Hand out the “Map About Me” to each
retreatant and have group answer the
questions on the graphic. …one at a time.
* This small group is for biography
purposes only*
- Retreatants write their name on the back
of the “Map About Me” card.
At the end of this small group, please pass
out the candles for the weekend and have
them put their names on them with a
“sharpie-like” marker and then they can
bring them back to the main room.
Rectors: What makes the Encounter
Work?
I. The Encounter
A. An experience to which
everyone reacts uniquely
B. An invitation to get in
better touch with your life, one another,
yourself, God
II. Your Participation
A. You must make the
Encounter
B. It is not a spectator sport!
III. Openness
A. Listen carefully to others,
you may not agree, but respect and
understand
their ideas and feelings
B. Be honest, share yourself
as you really are
C. No cliques, meet new
people
D. Do not judge the
Encounter until it is over, experience the
whole of it
E. Take some risks
IV. Give us your trust, we will give
you support and respect
A. Confidentiality: what you
hear in the group stays in the group (large
or small)
B. Any issues revealed about
abuse will be reported by the appropriate
adult
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C. Avoid all put-downs, be
affirming
V. Rectors speak of their own
Encounter experience (4 -6 sentences and
don’t preach)

11:15 a.m.
Talk: How am I
Doing?

Small group leaders:
Don’t be surprised by
these questions, know
what you are going to
say…

This talk is designed to get the retreatant
to reflect about what is happening in their
life and to help them be ready to begin
sharing in their small groups.
I. Speaker explains that a goal of
the Encounter is to get you in touch with
yourself and with one another, be open
and honest, and to accept yourself and one
another
II. We start with ourselves. How do
I feel about what is happening in my life?
III. We each bring inner baggage
(give examples)
IV. Beginning with this inner
baggage, ask how I am doing with
important people right now (parents,
friends, family, technology, teachers, God)
V. Speaker then shares how he/she
is doing in relationships with parents,
family, friends, significant others, work,
school, studies, teachers, self, God.
VI. Integrate appropriate New
Testament verse and song
VII. Use the questions for the small groups
to use:
( please give the questions for reflection
before the song and then after the song
as well).

Don’t forget these
prompts

1.What baggage are you bringing with you
this weekend?
2. How are you doing with your
relationships with
family/friends/school/self/God?
3. Do you feel you have people you can rely
on to support you right now?
4. What are you excited about right now?
Outside the Encounter?
(n.b. in your small group, Ask these one at
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a time… not all at once)
On the Encounter weekend, if you choose
to play a song, one Rector will be
responsible for all the songs to be played.
The Rector DJ must have your song cued
and volume ready before the talk.
Before going to small groups: Rectors
Point out the Christ Candle in the front of
the room as a significant light for the
weekend. Through the course of the
weekend, they will come to see its role.

Small Group

Rectors dismiss retreatants to go to
small groups: to discuss their answers
to part V. above (how are they doing with
their relationships with parents, teachers,
friends, sig. others, school, family, work)
Use the graphic at the bottom of the “Map
About Me” card, “baggage” to spur
discussion.
Team members: remind group of small
group dynamics (everyone gets a chance
to share, all on same eye level, no eating,
keep focused on one sharing--attentive
listening!) Have the adults remind group
of their responsibility in reporting
abuse.(script found in adult packet)
(adults

should read script)

(bring Map about Me cards back)
At the end of this small group meeting, the small
group leader should explain the phone bag and the
phone booth and let the retreatants know that
during lunch, if they brought their phone, they
could bring it to the next small group and place it in
the group bag and then place it in the locked phone
booth for the weekend. It works better if the leaders
also are willing to do this and show them.

12:30 p.m.
Announce where special
diet people should go

LUNCH: Rectors explain meal procedure
(a small group is assigned to set up (15
minutes before the meal), pray, and clean
up the dining room, everyone busses her
own dishes) and reminds retreatants to
return to meeting room at 1:55 and
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Prayer (led by small
group) /Lunch/Free
Time
1:00 p.m.
SL/Adult meeting

2:00 p.m.
Talk: Taking
Charge—
Honesty/Masks

Don’t be surprised by
these questions, know
what you are going to
say…
Small Group
(please grab the masks lists
from your coordinator at this
time… you’ll need masks
list…follow instructions to
your right)

reminds Team and adults of meeting at
1:00.
Rectors lead the meeting
I. Share how morning has gone
II. Review upcoming events
III. Allow the Chaplain to provide insights.
IV. Pray over people who are to do
afternoon talks
This talk is designed to pick up where the
other talk left off. Now it is time to
challenge retreatants to take a deeper
look at themselves and their relationships.
Look honestly at the masks and façades
that keep them from relating to others
openly and honestly.
I. Speaker explains that the Encounter
promotes openness and honesty
II. Honesty is difficult. We are afraid to be
ourselves, not to be accepted or liked,
rejected. We guard ourselves with masks-roles we think help us be liked, accepted,
included.
III. We kid ourselves into believing these
masks are us. We lose touch with our true
feelings about who we are. Give specific
examples.
IV. The Encounter is a time to become
aware of your masks and to take them off.
V. Speaker then shares her masks and how
these have hurt various relationships.
Include New Testament reading and end
with a song.
(please give the questions for
reflection before the song and then
after the song as well).
VI. Use the three questions for the small
groups to use:
1. What masks, if any, do you wear?
2. Is it easier to wear the masks you have and
have you hurt relationships wearing them?
3. What can you or others do to help take off
your masks or what is your biggest fear
about removing the mask?
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(n.b. in your small group, Ask these one at
a time… not all at once)
Retreatants share in their small group
what masks they have, the problems they
create, and where they have not been
honest with themselves lately. When using
the masks list (OWE ’10) please have the
small group turn over the list when the
conversation starts.

3:15 p.m.
Fun Activity

3:40 p.m.
Talk: Our Greatest
Need—To be Loved

Don’t be surprised by
these questions, know
what you are going to
say…

Rectors explain and lead the activity.
(make certain to have all supplies needed
for the activity)
Activities may be Birdie on the Perch, Race
Car, God Loves Everybody Especially, etc.
This talk is to get the retreatants in touch
with their very real need to feel loved by
others. The retreatant is to reflect on the
times in his/her life when she/he felt most
alone, lonely, and unloved.
I. Speaker reviews past talks
II. Now we will look more closely at our
relationships with others by examining our
greatest need--to be loved
III. We have many needs (physical,
psychological, emotional, etc.) Our
greatest need is to be loved--to be
accepted, cared for, loved by other. We
need the affection of others to survive.
IV. In order to feel self-worth, or selfrespect, we need to feel loved by others,
else we feel worthless.
V. To see this, we can examine when we
have needed it most--the times we felt
most unwanted, most lonely, most
unloved.
VI. This time is different for each of us-perhaps a long time ago, perhaps recently,
maybe it is now.
VII. Speaker then shares his/her loneliest
time, when he/she felt most unloved,
unaccepted, unwanted, and alone. Include
a New Testament reading and a song.
(please give the questions for reflection
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Small Group
You take the folded
kaleidoscopes to the
small group meeting at
this time

4:50 p.m.
Small Group Kaleidoscope

5:15 p.m.
6:00 p.m.
Prayer (given by a small
group) Dinner/Free
Time

6:50 p.m.
SL/Adult Meeting

before the song and then after the song
as well).

VIII. Use the three questions for the small
groups to use:
1. Can you tell about a time when you felt
unloved and alone, what did it feel like?
2. How were you able to overcome those
feelings?
3. Can you name a time when you were
helped tremendously by someone?
(n.b. in your small group, Ask 1 &2 first
together and then ask #3… not all at once)
Retreatants are sent into their small
groups to share moments of loneliness
and non-acceptance, when they felt most
unloved.
Kaleidoscope preparation (do not finish
this during this time)
Small groups draw on their posters (each
group will have a pie chart and each
member gets a section to symbolize
different aspects of the weekend). Let
retreatants know the can make this a
work in progress until lunch on Saturday.
Free Time
Rectors:
Rectors remind the Encounterees to not go
back into the meeting room until the bell
rings. Remind retreatants to return to
the meeting room when the bell rings
(about 7:30), in silence. Remind Team
and adults about their meeting at 6:50.
Rectors lead this meeting:
1. Review afternoon session (each small
group reports)
2. Go over upcoming schedule until next
meeting
3. Allow Chaplain to give insights.
4. Pray over upcoming speakers
5. Team goes over to set up ladder
of light
6. As retreatants gather, Select Team
members (or cooks if at St. Benedict) to
distribute palancas to beds
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7:30 p.m.
Ladder of Light
(Pads on the floor with the
chairs in back so everyone
can see the Ladder of
Light…if there is music make
sure the Friday Night At the
Encounter Song Sheets are
set out)

Rectors lead
The Ladder has been moved to the front of
the room, individual's candles have been
placed on it and lit.
Song Leader/Rectors teach retreatants
songs until all Team members and student
cooks return. This singing is done on all
the Encounter retreats and hopefully has
a unifying effect with the whole class for
Masses and the Pilgrimage their senior
year.
The symbolism of the Ladder of Light is
explained. (This is in the Encounter
Readings Book)
I. The ladder is an important symbol on
the Encounters
II. The individual candles represent our
individuality--all different flame sizes and
place on the ladder and colors.
III. All come as separate and individual,
but all placed together into something new
and beautiful.
IV. The Christ candle is at the center and
always lit to represent Christ's presence
with us this weekend.
V. Because this is a sacred symbol for us,
no one is to play with or touch the ladder
of light or any other candles at any time
during the weekend unless directed.

IMPORTANT!
Talk:
Finding Love

Now that the Ladder of Light has been lit,
all senior leaders need to be very
cognizant of the candles. Please do not
leave them unattended. Rectors have
special responsibility for this.
This talk focuses on getting the
retreatants in touch with the fact that
people who love us do not always say, "I
love you" in words. Sometimes they say it
through actions--the sacrifices they make
for our well-being.
I. Speaker reviews past talks.
II. Sometimes people who love us are not
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able to understand us or they quarrel with
us. Sometimes they do not say "I love you,"
but they show it. The speaker illustrates
this point with examples.
III. Some sacrifices are big (dashing into a
fire to save someone), some are small,
everyday ways which are easy to take for
granted. The speaker gives examples.
IV. Another way people can express care is
to write letters that express their love and
care for us. The speaker shares a
significant palanca from their Enc.
Include a New Testament reading and a
song.
(When you go to check in on
someone, please do so
respectfully and quietly.
In a coed setting, only visit
the rooms of the people in
your small group together.
There is to be no girls visiting
boy’s rooms or boys visiting
girl’s rooms alone. )

(if a student is put into an
adult’s room only the
coordinator can direct them
to do that…)
When the juniors head up
stairs there should be one
senior leader in each hall to
make sure they go directly to
their rooms. Those senior
leaders should leave for their
hall when the “hour and a
half” statement is being read.

After the song close with the statement to
this talk with the following or similar
statement: "This aspect of finding love is
the most important area of our Encounter
and needs quiet reflective time to consider
its importance. We ask that you go back to
your own rooms and reflect on this
meaning of finding love for about an hour
and a half. We ask that you do this in
silence and respect other's need for silence
as well. Please return to your rooms
quietly. A senior leader will come get you
when this time is finished."
Retreatants are sent back to rooms/cabins
to reflect on how they find love. There
should be a senior in each hall immediately
when this is said. Retreatants read
Palancas in cabins or rooms. If they are
not finished by the time the group gathers
again, instruct them to read the letters
later. (Rectors should assign 1 senior
leader to each hall as the retreatants
go up to their rooms to make sure
the retreatants go to (and remain in)
their assigned rooms… you can split
the shifts into two 45 minute
watches.) Small Group Leaders:
Check on your small group members
after about 5 minutes. If Retreatants
are in a cabin, or in a multiple room
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at St. Benedict, instruct the
retreatants to respect the quiet space
others may need while reading their
letters. Explain that we will have
opportunities later to share our
letters with others if we want. There
may be some open rooms if someone
wants to be by themselves. The
retreatants are not to bring letters
with them back to the large group.
9:30 p.m.
Large Group Sharing of
Palancas
When the retreatants
come down for this
sharing it is important
to keep the room very
quiet. If leaders talk
with their small group
people this will not
happen.
10:30 p.m.
Para-Liturgy

The placement of the
chair for this talk is
directly in the middle of
the “horseshoe” with the
senior there just by
themselves…no one
sitting with them.

Chaplain/Rectors
Position the chairs in a different fashion
signifying the seriousness of this time.
Retreatants (please stand while talking)
have an opportunity to share the palanca
that touched them most deeply and what
the experience was like for them to receive
it. Rectors may need to model the sharing.
SL’s should allow the retreatants to share
first, then adults, and then the SL’s if time
permits.

Theme: God is Love
1 Rector does the first reading, chaplain
does the Gospel reading: 1 Corinthians 13,
Mark 12:28-34a
Response Songs: (if possible between the
readings)

Talk: Finding God in Love
This talk is given immediately after the
Gospel is read. This talk is a follow-up to
the Palanca experience. It should begin by
recognizing the powerful effect of the
palancas that people experienced in a real
way the love that is in their life. This talk
should reflect on the readings and show
that God is love, the same love we feel in
powerful ways in our relationships with
others. This is the first talk that
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intentionally addresses the presence of
God in this whole process.
I. Speaker explains how it is an
overwhelming experience to recognize
truly the love in our life
II. It is difficult to sense the reality of God
in our life
III. But we need to realize that the love we
felt from others is God's presence.
IV. Our goal as Christian is to live out that
love, that presence of God, in our life.
V. Speaker shares his/her experience of
God as love in real relationships, and how
the speaker experiences God in the love
he/she feels and experiences in human
relationships. The readings used in this
liturgy can/should be referred to during
the talk. A song is played.
11:15 p.m.
(Rectors write this
prayer out…remind
coordinator or priest or
Director of Campus
Ministry you will be
doing this prayer)
11:30 p.m.
12:00 a.m.

Coordinators should set guidelines for
phones, (Keep your presence in this
moment, stay with the retreat, news like
scores etc, and go to your room/lights out
times. Before sending Encounterees off,
please end with a prayer led by the rectors:
Recreation for Retreatants
To Rooms/Cabins
Lights Out

Saturday
7:45 a.m.

SATURDAY
Rectors: get the Senior Leaders ready and
going
Rectors: Wake up retreatants
Everyone meets in dining room at 8:30
(no exceptions!)

8:00 a.m.

8:30 a.m.
Prayer/Breakfast/cleanup
Small group lead grace.

PLEASE SIT IN YOUR SMALL GROUPS
IF POSSIBLE
Rectors remind retreatants to bus own
tables and to gather again at 9:30 in the
main room. Juniors should bring back
their sleeping bags to the large group
area. Rectors remind Team/Adults of
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Coadjutor makes sure
Bibles have stickers and
they are divided into
small groups.
9:00 a.m.
SL/Adult Meeting

9:30 a.m.
Small Group Meeting
Coadjutor places
crosses on the holder

10:00 a.m.
(rectors should make
sure the Encounterees
are sitting up)
Talk: Faith
and Prayer

Guided Meditation
Coadjutor reads this

Quiet time with
Scripture

meeting at 9:00

Rectors lead the meeting:
1. Go over upcoming schedule to
clarify.
2. Ask Chaplain to offer insights.
3. Pray over speakers for the next talk.
(SL’s use this meeting as a check-in for
your group)
What did you think about the Palanca
experience (only formal question)?
Where there any things that may have
happened that really surprised you?
This is not to be qualitative (comparative)
or quantitative (how many) reflection.
This talk is a personal sharing of one's
faith journey with God--the struggles and
joys
I. Speaker explains what is meant
by "faith."
II. Personal sharing of one's own
faith journey and prayer
III. A journey requires ups and
downs, stops and starts, and in faith, we
accept God's presence along the way.
IV. Using images of God’s presence in the
world – Holy Spirit, Jesus, the way we
treat one another, Sacred Scripture, light,
darkness, (desolation – consolation) be
specific in how you have been affected by
your faith and your prayer. Finish with a
song.
Guided meditation (relaxation and
meditation on Jesus… script in book)
PRACTICE THIS PLEASE… there are
time slots for each question but please
pace this slowly. There may be music in the
background while this meditation is read.
Sacred scripture as God's palanca
Rectors will instruct retreatants to go to
their small group leader who has a New
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Leaders: please bring
your Encounter New
Testament to use at this
time or your own Bible.
Coordinators: remind
the seniors that their
juniors’ names are in the
New Testament.

11:15 a.m.
Small Group
Don’t be surprised by
the questions, know
what you are going to
say…
Do not mention lunch is
next.
Do not ring the bell to
end this session.

Testament for them and then they may go
any where they would like to read them;
usually the church is open too … except,
into their sleeping rooms..
Retreatants are then given New
Testaments of the Bible to pray with
quietly. They are to be by themselves
during this time.
Rectors: when you explain this, don’t pass
this off as just “something you have to do
now.” Encourage the retreatants to read
the New Testament they are being given
and there are quotes/suggestions from
each person on the team.
Small group sharing on the prayer
experience
(Ask these one at a time… not all at
once)

1 Where did you go when you went to your
favorite place in the guided meditation?
2 How was your conversation with Jesus
on that meditation and can you tell us
what it was about?
3 How was your silent prayer time?
4 What has your faith journey been like?
5 The last time I experienced God working
in my life was...
Retreatants are asked to share their
experience of prayer this morning, and
how they pray in their life. May also
discuss their understanding of God, what
they believe in and why, etc.

11:45 a.m.
Kaleidoscope

SL’s: Remind retreatants that the posters
must be finished after lunch.
Bring posters and put up on windows in
the cafeteria.
Encounter Saturday Afternoon: A
Time for Healing and Reconciliation
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12:00 p.m.
Prayer/Lunch/Free
Time
(Dining Hall)

12:40 p.m.
Team/Adult Meeting

2:00 p.m.
Overview of the
afternoon
For Retreatants
(Large meeting room in
the lodge)
Coordinators: Please
know what you plan to
say in the process of this
experience.

Rectors: Remind retreatants to 1) bus
tables 2) find a softball- sized rock, put
it in a safe place to dry. 3) Retreatants
must stay out of the dining room during
this free time
Rectors: Remind Team/ adults to meet at
12:40 in the dining hall …
Rectors lead this meeting.
1. Review the morning
2. Preview upcoming schedule/expectations
of everyone
3. Pray over speakers for next 3 talks
Set up cafeteria for nice dinner
(in 2018-2019 school year we are trying
to address the timing issue and will give
much more responsibility to the student
cooks to set up the dining hall for the
dinner after Mass)
After this meeting rectors should call a
vigil member to let them know how things
are going so they can report it to the Vigil
Service.
Retreat Coordinator (or other adult) will
play a leadership role in setting the
context and keeping the afternoon on
track.
Coordinator can say (use these or similar
words): “If there was a sense of
overwhelming love last night each of us is
well aware of what breaks that feeling
apart…it usually has to do with how we
ourselves act. This afternoon we are
making time to reflect on what our actions
are that prohibit us from feeling love
more frequently in our lives.
I cannot stress enough the importance
and seriousness of this process. This
afternoon we are asking you to make an
honest appraisal of yourself.
Our afternoon begins with a talk by
(insert name of leader giving the
Obstacles to Love talk) in which (leader
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name) will share what obstacles in his/her
life have kept him/her from loving others.
Then, you will have time to write your
own obstacles on the rock you found
during free time. After which you will
have the opportunity to share what you
have written on your rocks with your
small group and discuss how these
obstacles have affected your life.
Once you have completed the discussion
with your small group, you will come
back, blow out your candle representing
the light of Christ, the light of love and
replace it with the rock that represents the
darkness blocking love out of your life.
2:05 p.m.
Talk: Obstacles to
Love

I.
II.
III.

IV.

V.

Coordinator introduces the leader (with
these or other words):
(Leader’s name) will now share with us
what obstacles in his/her life that have
prevented him/her from loving others.
These obstacles have kept (leader’s name)
trapped in the cycles of sin and pain
resulting in negative actions toward
himself/herself.
Speaker:
Speaker explains that a disease is a cause
of physical symptoms
Likewise, people’s wrong or harmful
actions (symptoms) are caused by some
reason (e.g. poor self-image)
Our relationships with others can be hurt
by our actions or lack or action, but these
come from obstacles within us that keep us
from loving as we should or as we want to.
We can be trapped by: poor self-image,
sensualism, vengeance, lack of self control,
pride, fear, anger, conceit, dishonesty,
putting down others, cheating, addictions,
judging others, being phony, making
excuses, hate, laziness, ungratefulness,
selfishness.
We must recognize our obstacles and see
these are the root causes of our unhealthy,
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VI.
VII.

unloving acts—these are the walls that
keep others out and us trapped inside.
We need to realize these obstacles lead to
sin, negative, harmful actions.
Speaker shares some personal attitudes or
actions that are obstacles to love in his/her
life. As the speaker goes through the talk,
each time an obstacle is named, pause, and
write the obstacle on the rock that you are
holding (this allows the juniors to see what
will be expected of them and start them
thinking about their rock). Share a
Christian Scripture verse and you can
finish with a song.

After the Talk

Coordinator/Adult provides instructions
for writing on rocks:
“At the back of the room (name of person
holding Rock Pens) has marking pens for
you to use to write your personal
obstacles on your rock. You will be given
five minutes by yourself to write these
obstacles and then please proceed to your
small group meeting space. Please allow
the juniors to do this on the deck and
around the big room.

Small Group
Meeting:
Obstacles to Love

Group leader guides the retreatants
through a discussion of personal obstacles
(written on the rocks). Leader begins by
sharing own obstacles and how they have
affected his/her life. Then each retreatant
shares what is on their rock.

Don’t be surprised by
the questions, small
group leaders will also
write on a rock…know
what you are going to
say…

(Ask questions 1 and 2 together and the third
one separately)

1. Can you describe what’s on your rock?
2. What will it take to deal with them?
3. What do you think keeps you from fully
loving ?

At the end of the sharing the Small Group
Leader gives the following instructions to
the retreatants:
1. Go to the large group meeting room in
silence and remain in silence in the room.
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3:00 p.m.
Reconciliation Service Introduction

2. Take your rock to the ladder of light and
blow our your candle
3. Place your candle off to the side of the
ladder and in its place set down your
rock.
4. Wait in silence and for every group to
place their rocks on the ladder of light.
Take time to reflect on the new symbol.
Coordinator/adult transitions out of the
silence with a basic catechesis on the
direction of this service using the symbols
that the Encounter uses at this time:
Light vs. dark; warmth vs. cold; Cross
rising above from the rocks; one light in
the darkness, etc. The light of Christ
dispels our darkness.
Coordinator/adult explains the
Reconciliation Service:
“We have just realized what our
obstacles are that keep us from loving.
They are the rocks that weigh us down,
the bricks in the wall that keep others
out.

-

Scripture Reading
Coordinators: Base the
scripture choice on what
the senior’s talk is about.

This liturgy is a time for us to begin to
break down those walls, and throw away
those rocks.
We will listen to a reading from scripture,
hear a personal experience of forgiveness,
participate in an exercise we call ‘The
Wall’,
then have the opportunity to reconcile.
Break here for reading and talk
Rectors read the parable of the Prodigal
Son (Luke 15:11-31) or other forgiveness
readings from the Gospels. (Four
forgiveness quotes from Jesus Mark 11:25,
Luke 17:4, Matthew 18:21, John 20:23)
This will be the coordinator’s call after the
point of the forgiveness talk is clear.
(Prodigal Son in two voices can be found
in Encounter Reading book).
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Talk: Forgiveness

This talk is to help retreatants understand
the importance of forgiveness and of
forgiving.
Speaker:
Re-emphasize the theme of the retreatexperiencing and sharing love.
In human relationships, forgiveness is
needed
Speaker shares a personal experience of
forgiveness or of being forgiven. Speaker
should make links between his/her
experience and that of the Gospel.
End with a song.
Coordinator/adult leads the retreatants at
this point.
“As we continue in this reconciliation
service, we ask that you get into a tight
ball, as small as you can signifying the
tightness we feel when we sin.
Then, a senior leader will touch you on the
shoulder and take you to the Wall where
you will have the opportunity to examine
your conscience.
When you come off the Wall, remove
your rock from the ladder and we ask
that each of you go and talk with a priest
or an adult located (give the location).

I.
II.
III.

Instructions for the Wall
and Reconciliation
(one senior may give a three
sentence description of the
wall experience and
expectation before the
Chaplain starts reading the
questions on the Wall)

Two senior leaders should
stay up on the wall in case
there are some juniors who
start to make fun of the
experience.

-

-

-

(Instructions on how to deal with the rock
will be given by the priest or adult.)
If you forget any of these steps, just ask an
adult or a senior.
After relighting your candle, and
while waiting for others to
reconcile, you may spend the time…
Reconciling a broken relationship you
may have with someone on this Encounter
Write a reverse Palanca to someone who
is not here and whom you need to
reconcile
Write on affirmation posters hung on the
walls/windows in the back rooms of the
lodge
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Remember this is a sacred, holy
time. We do not ask many times on
this retreat to remain in silence, but
this is one of those times.
Use this quiet time to reflect on your
life. You are to remain silent except
while reconciling.
Rectors end this service with gathering
people to sing reflective songs getting
ready for Mass.
A few Senior leaders should get the
Mass on Wheels (MOW) suitcase and
assist the Encounter Chaplain with Mass
set-up.
Recruit 3 Eucharistic Ministers for this
Mass and possibly a cantor if there is one
and is needed on the retreat.
5:30 p.m.
If Mass is in a separate
place, (like the Chapel at
St. Benedict or the big
building at Solomon
Schechter) have each
group come in and sit as
a group. There will be a
Cross near the altar
where each small group
can put one candle.
Mass (1 Cor. 12:4-11,
Lk. 10:25-29)
Talk: Challenge of
Loving—Responding
to Love

Rectors: see liturgy book for Mass
readings.
Speaker:
This talk is to invite retreatants beyond
basking in their great experience of the
Encounter and to have an active response.
Sometimes this response is difficult and
takes energy (loving someone who does
not want to be loved back, the Cross of
Christ) sometimes the response is easy
and effortless (to love a trusting child) but
love goes nowhere unless it provokes a
response in us. The retreatants are again
encouraged to see and respond to God as
the foundation for love in their life.
I. Speaker shares personal experience of
being sharing the love one has, i.e.
Christian Service.
II. Try to get to the base of why someone
would make a decision to serve. Is it more
than feeling sorry for those in need, does
faith contribute to the decision to serve?
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PROCEDURE WITH
CROSSES AT THIS
TIME see
Coordinators
Rectors bring the
Crosses forward at
the final blessing of
the Mass

6:25 p.m.
Dinner served by Seniors
If there is any costume
change at this time it
has to be quick.

7:40 p.m.
Fun Activity

8:40 p.m.
Strength Bombardment
(You will get a box for this
with all the instructions)

III. Is it because we are loved that now we
in turn can truly love one another and how
has that made a difference in the way you
have served others?
IV. Because this is during Mass, the
scripture should be from the readings (see
above), and the song is not played.
After the final blessing:
Chaplain blesses the Crosses. English
translation is “Behold the wood of the
Cross on which hung the Savior of the
world.” (Ecce lignum Crucis, in quo
salus mundi pependit… bolded words
are on the Encounter Cross.) He will tell
them that they will be asked to accept the
Encounter cross in about 4 hours
answering this specific question… “why
am I accepting this Cross?”
This dinner is an example of service and
seniors are the ones who serve the
retreatants. The special nature of this
celebratory meal asks that seniors not
draw attention to themselves with crazy
themes and costumes (emphasis on the
word, “crazy”) but that the act of service is
the main idea.
All are responsible for clean-up.
Rectors remind retreatants to meet
back in large area at 7:30.
This activity should be very active! It
should release energy for the upcoming
"heavy" stuff and should end with quieting
songs or movement. Finish this with some
singing if possible to refocus the group.
Rectors gather retreatants, sing together,
send retreatants off to small groups.
This should be as prayerful as possible
and as sincere as possible. Sometimes you
may have to sit in silence just to settle the
small group
Strength bombardment is an opportunity
for the small group to affirm one another.
The sharing begins with the Team leader's
handing out the “What Did I Say”/ “What
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During this time, the rectors
should clean up the Ladder of
Light and put the Crosses on
the Ladder of Light Cross.

10:10 p.m.
Commitment Ceremony

About Me” cards. Instructions to the
group:
1. Write out positive aspects/qualities for
each person in the group in the blank
squares provided on the card (15 minutes)
2. Sharing begins with the Team leader
and ends with the adult for each
bombardment
3. The person being bombarded has the
candle in front of him/her, but is not
allowed to respond other than saying
thanks.
4. Once everyone has had a chance to be
‘bombarded’, instruct the group to take
time to write on the “What about me” side
of the card what they remember was said
about them. (15 mins.)
5. Tell the retreatants they may take the
cards home with them as an additional
Palanca from the weekend.
Chaplain (if not there then
Coordinators) explains how the day has
led up to this point. How we have moved
from an experience of God in prayer, to
examining times when we put obstacles in
the way of God's love or the love of others.
Then we reflected on our sinfulness and
began reconciling. We were then built up
again with hearing about how we are
good and talented and lovable. Now is the
time we make some personal
commitments and pray for each other.
1. When they feel ready, they may stand,
come forward, and voice their
understanding of what that cross means
to them.
2. As a retreatant comes forward, their
small group leader rises to meet them
while the rector takes a Cross off the main
Cross and gives it to the small group
leader
3. The small group leader places the Cross
and chain around the retreatant's neck
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and the retreatant has a chance to speak
to the large group about their
understanding of the Cross and their
experience of Christ this
weekend.(retreatants can choose to accept
the cross in their hands...please be
sensitive)
11:45 p.m.

To Rooms

SENIOR LEADERS!

Leaders should know their clean up
responsibilities by this time. Half will have
responsibility before brunch and half will
have responsibility after brunch. Get your
assignments from the coordinator and
make sure your small group is working
with you. The faster you clean up… well,
continue to read below…
Lights out (leniency determined by the
coordinators… what ever gets said, has to
be enforced by the coordinators or other
responsible adults. The coordinator
should not tell people to go to bed and
trust that that is good enough.)
SUNDAY
Wake up: Senior leaders waking
retreatants must also give them the
“Before you leave here on Sunday” cleanup sheet at this time.

12:15 p.m.

8:30 a.m.
Wake up and clean up
(Wake up time could be 8:45
am depending on
responsibility of the group…
that’s the Coordinator’s call.)

Clean-up:
Rectors assign small group duties. Post
the Duty Sheets on the doors in
ground floor “B” hall.
Team leaders pick up assigned “clean-up
Checklist” from the rectors and follow
directions for cleanup responsibility.

Small group leaders remind
adults they should help with
clean up…

Team leaders assigned to a Hall begin with
inspections of retreatant rooms. If
retreatant has a cleanup duty before
Brunch they need to get their room
inspected and okayed before leaving their
room to do clean-up responsibility.
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Small groups will be assigned a certain
clean up area… half of these groups will
have their tasks completed before Brunch
and others afterward. Team leaders and
Adults supervise their small group's
cleaning.
If assigned an after Brunch duty,
encourage the retreatants to sign
affirmation posters, write reverse
palancas, and stay out of areas that have
been cleaned.
All retreatants' gear is taken from
rooms/cabins and loaded in common area
before brunch. Brunch will be served
when all the individual rooms are cleaned
up.
9:30 a.m.
Prayer/Brunch/After
Brunch clean-up/Group
Photo

Once “before Brunch” clean-up is
completed, gather retreatants for Brunch.
After Brunch, “after Brunch” cleanup takes
place. Team leaders and adults supervise
this clean-up by their groups.
Once all clean-up is finished, retreatants,
leaders, and adults gather outside for a
Group Photo.

10:15 a.m.
Talk: Taking the
Encounter Home

This talk is to give the retreatants
thoughts on how they can make the
Encounter experience a part of their daily
life, how they can keep the spirit alive.
I. Speaker recognizes the wonderful
experience we have shared, but we go back
to our home, our school, our family, our
friends.
II. Brainstorm with the retreatants how
they can bring it back. (Some concrete
ideas are: write palanca to people in your
life, thank those who wrote palancas to
you, sit with someone who eats alone, do
chores at home without being told to, go
out of your way to affirm others, avoid put-
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downs.) Encourage retreatants to keep
themselves open to a relationship with
Christ. If that becomes tough, open their
Bibles and read the passages that the team
members used for their talks.
III. Speaker then shares how he/she
personally brought the Encounter home.
IV. Review the importance of the sacred
confidence we have in all that has gone on
this weekend.
V. A song can be played
VI. Ask retreatants how they will put
their love into action. Invite them to
write a letter to themselves which will
remind them of their decisions. Address
an envelope and seal the letter. It will be
mailed later. (Play reflective music)
11:00 a.m.
Laying on of hands

Chaplain / Rectors explain that the
Laying on of Hands is an ancient
Christian symbol used to bestow the Holy
Spirit, the Spirit of God on another
person. It is a gesture of Christian
commissioning when done in a reverent
way.
One way to do this would be: Adults,
Rectors, and Team stand in a circle
(facing outward). Retreatants may come
to an adult, rector, team or to another
junior to have hands laid on and to be
prayed for. This experience is done in
complete silence. The juniors may go to
as many people as they choose to pray for
them. Usually, "A" puts their hands on the
head of the "B," and "B" puts their hands
on the shoulders of the "A." Each prays
for the other in silence for 10-30 seconds.
You may give a sign of peace at the end.
There are other ways this can be done.

Small group last time
(senior leaders will not
finish this group…they
will leave)

After Laying on of Hands
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The small group will meet once again
(outside of cleaned areas) with students
only and address the question: Is there
something you will do when you get back
that will bring the Encounter Home and is
there a way the small group can help? The
senior will start the sharing and then at a
prearranged time, will leave the group
stating that it is time they carry it on
without them.
The departure time and Liturgy time can
be switched depending on the retreat site's
proximity to Jesuit High School

12:15 p.m.
Team/Chaplain/Director
Depart

Team will unpack vans and prepare liturgy
back at school
(Retreatants may drip wax on candles
outside on grass/dirt, or bless cross in the
river/stream/lake.)

1:00 p.m.
Retreatants and Adults
Depart

Clean up the main room and finish with
the “naming prayer service” out on the
deck.
Do not leave before this time!!
SUNDAY LITURGY
The Mass readings will be the Sunday
Encounter Mass Readings (Readings from
that week’s Sunday readings) and the
rectors should keep that in mind while
preparing their talk.

4:00 p.m.

Reflection

Rectors
The purpose of this talks to review the
Encounter for the retreatants and for
family and friends, so all have an
understanding of the experience. This talk
can be disjointed and rambling if the
rectors do not plan what they will say.
I. Review what generally happened on
the Encounter. It is an easy mistake to
explain the weekend in terms of what the
senior leaders did without including what
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the juniors did. Parents are usually more
interested in what the Encounterees did.
II. Rectors relate the Encounter experience
to the Sunday Mass readings
III. Rectors share what this Encounter has
meant to them and give parting words of
advice as to how to keep the spirit.
Continue with rest of the liturgy
Go home after all the stuff has been
put away and the last thank you said.
Please do not short your team by
leaving early. Coordinators should
be the last ones to leave.
Congratulations and God's richest
blessings on a job well done!!
NOTES:

Talks and Small Group Questions
Small Group Meeting for Biography Purposes only:

What is your full name and where did you get it from?
Who are the members of your family and what place are you?
Where were you born and on what day?
What Junior High and Elementary School did you go to?
What is your favorite TV show and your Favorite music group or song?
What is one thing you remember a friend or a parent say to you regarding this weekend?

How am I doing?

(Ask these one at a time… not all at once)

1. What baggage are you bringing with you this weekend?

2. How are you doing with your relationships with family/friends/school/self/God?
3. Do you feel you have people you can rely on to support you right now?
4. What are you excited about right now? Outside of the Encounter?

Taking charge, honesty and masks
(Ask these one at a time… not all at once)

1 What masks, if any, do you wear?
2 Is it easier to wear the masks you have and have you hurt relationships wearing them?
3 What can you or others do to help take off your masks or what is your biggest fear
about removing the mask?
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Our greatest need - to be loved

(Ask questions 1 and 2 together and the third one separately)

1. Can you tell about a time when you felt unloved and alone, what did it feel like?
2. How were you able to overcome those feelings?
3. Can you name a time when you were helped tremendously by someone?

Finding love
Finding God in love

Faith and Prayer
(Ask these one at a time… not all at once)

1 Where did you go when you went to your favorite place in the guided meditation?
2 How was your conversation with Jesus on that meditation and can you tell us what it
was about?
3 How was your silent prayer time?
4 What has your faith journey been like?
5 The last time I experienced God working in my life was...

Obstacles to love

(Ask questions 1 and 2 together and the third one separately)

1.
Can you describe what’s on your rock
2. What will it take to deal with them
3. What do you think keeps you from fully loving

Forgiveness in relationships
Responding to love/love in action

Taking the Encounter Home
1.

Is there something you will do when you get back that will bring the Encounter Home
and is there a way the small group can help?

